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EXECUTIVE SUMMARY

In September, 1984 the Office of Human Development Services
Fiscal Year 1984 Coordinated Discretionary Funds Programs awarced
a grant to the Institute for Urban Affairs and Research (IUAR) at
Howard University to develop strategies to increase the level of
participation of fathers in Head Start programs.

The specific aim was to design and demonstrate a father
involvement model for Head Start programs in Washington, D.C.
Since well over 90 percent of the children in area Head Start
programs are Black, the target group for this project was Black
fathers. This project emanated from discussions with local Head
Start program directors who were concerned about the low
participation rate among fathers in_ Head Start activities.
Emphasized were the need to build the parental skills of
low-income fathers and strengthen father-child relationships, as
indicated by a review of the literature, and the need to recognize
the low-income Black father, who currently represents an untapped
resource in Black communities, as a positive influence in the
education of his children.

Four (4) specific program objectives were proposed and they
are as follows:

1. To conduct a needs assessment of the invoilvement of
Black fathers in Head Start programs;

2. To design an operative model for father involvement
in Head Start programs;

3. To implement the father involvement model in a selected
number of program centers in Washington, D.C.; and

4. To conduct an evaluation on the effectiveness and
efficiency of the model.

- viii -
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An Advisory Committee was established to offer suggestions
and critique proposed plans. Committee membership changed over
time due to staff changes, but the United Planning Organization
(the local grantee) and i%ts preschool program (the Early Child
Development Center), the four delegate programs (National Child
Day Care, Capital Head Start, Consolidated Day Care, and the
Parent-Child Center), and parent representatives were recruited.

A pre-needs assessment was conducted with directors and
parent involvement coordinators to provide the project staff with
a global picture of the nature and extent of both father and
mother involvement in Head Start programs, a profile of the
parents in the program, a description of the program (i.e., the
number of centers, the number of parents, and staff composition),
suggestions regarding the content of the needs assessment
questionnaire, and recommendations in selecting centers from which
to draw the sample. Parents of Head Start students were trained
to recruit and administer the needs assessment form to other
parents. Although we hoped to reach 50 parents through the needs
assessment, surprisingly a total of 345 parents -- 118 fathers and
227 mothers -- were interviewed. Staff forms were
self-administered. Twenty-nine (29) staff persons completed staff
forms.

The findings of the needs assessment survey supported the
view that fathers' participation in Head Start is very low in
comparison to that of mothers. Nearly three-fourths of the
fathers reported that they participated in Head Start activities

only a few times a year or not at all. When staff persons were
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asked which parent is more likely to participate in Head Start

activities, no one chose fathers.

A curriculum committee composed of project staff and some
Advisory Committee members was formed to design a model program
based on the needs assessment results. Separate programs were
designed for staff and parents.

The needs assessment revealed that, although almost all staff
persons believed that parent/father involvement is important, a
disturbing number of staff members expressed skepticism about the
specific benefits of parent/father involvement in center and child
activities. One interpretation of this seeming discrepancy is
that, while the staff is in complete accord with the premise that
parent/father involvement is critically important to the vitality
and success of the center, the child, and the family, they have
had to face the reality of trying to translate this theory into
action. Low pay, high staff turnover, the lack of training and
support to address the multiple service needs of their parent
population (such as substance abuse and family violence), and a
few unpleasant confrontational experiences with parents are some
of the reasons contributing to the paradoxical position the staff
holds about parent involvement.

Overall, four problems stood out in the needs assessment as
important factors contributing to the low rate of participation by
fathers in Head Start program. The first was the need for
information. Everyone agreed that mothers did not tell fathers
about, or encourage them to participate in Head Start activities.
This suggests that fathers did not know about the Head Start

activities or the value of their participation in such activities.




It is also possible that the father's absence from the home, the
second highest ranked reason given by mothers and staff, may be an
acknowledgment of the difficulty of relaying information to the

father. The third problem addressed was the predominance of

female staff and female-related activities. Lastly, the

;cheduling of activites at convenient times, particuarly for
fathers, had to be discussed.

Two (2) programs -- one for mothers and one for fathers --
were initiated at two centers. The Advisory Committee members
were adamant about this division, because they strongly believed
that male-female conflicts are an underlying cause of the low rate
of father involvement.

The content of the parents' program was designed to emphasize
the three following issues: the child's need for the involvement
of both parents in his or her 1life, perscnal and center barriers
that interfere with parental participation, and parent-child
activities designed to attract fathers in particular.

A Black Fathers' Symposium Committee, comprised of
representatives from private and public organizations, was 1 1ed
to publicize the need for the increased involvement of Black men
in family and community life, and to increase the awareness and
involvement of the larger community. This committee was not
designed to focus only on fathers of children in Head Start
programs. In fact, a concern that was frequently expressed
whenever we initially met with Head Start staff, parents, or other
interested parties was the perpetuation of the stereotype of the
poor Black man being an irresponsible, neglectful, absent father.

It was made clear that the low rate of father participation in

- Xi -
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children's education was a problem in this country without
significant color, ethnic, or income boundaries. The consequences
of low father involvement for poor children and Black and other
minority children, however, are likely to be more severe than are
the consequences for similarly situated affluent or white
children. With this common understanding, a community-wide
network of people was fairly easy to recruit. This group
sponsored a conference, "Black Men in the Lives of Black
Children," which nearly 140 men attended.

Six (6) recommendations are made as steps toward developing a
program which facilitates strong parent -- and, in particular,
strong father -- involvement in Head Start activities:

1. Review the expectations of the parent involvement

component in view of parent needs and staff support

and resources. It is likely that some adjustments will
have to be made.

2. Develop parent involve ment programs that are more
cognizant of not only male interests, but also child,
family, and marketplace needs.

3. Continue the process of needs assessment by asking for
continuous feedback from mothers and fathers. Initial
family assessments are a good start, but progress
should be continuous.

4. Involve more men and other community groups in Head
Start operations as staff, advisors, or collaborators.

5. Provide greater support -- preferably in pay and also
in resource support -- to Head Start staff.



INTRODUCTION

In September, 1984 the Office of Human Development Services
Fiscal Year 1984 Coordinated Discretionary Funds Program awarded a
grant to the Institute for Urban Affairs and Research (IUAR) at
Howard University to develop strategies to increase the level of
participation of fathers in Head Start programs. The need for a
father involvement project grew out of a local and national
awareness that parent involvement, a key component of Head Start's
philosophy and program and a critical fa-* r in Head Start's
success, is, in practice, mother involvement. Fathers nationwide
are minimally involved in Head Start programs.

The TUAR, after consultation with the local Head Start
grantee and other Head Start staff, proposed to develop a model
that would increase the involvement of fathers in Head Start
program activities, Black fathers were targeted, in particular,
because the local Head Start program, the site of the project, is
nearly all Black and l1ifttle attention has been focusad on
intervention efforts with Black fathers and their young children
by Head Start or other early educational programs.

Four (4) specific program objectives were proposed and they
are as follows:

1. To conduct a needs assessment on the involvement of
Black fathers in Head Start programs;

2, To design an operative model for father involvement
in Head Start programs;

3. To implement the father involvement model in a selected
number of program centers in Washington, D.C.; and

4, To conduct an evaluation on the effectiveness and
efficiency of the model.




This document reports on the implementation of those
objectives and, just as impgrtant]y, the experiences,
frustrations, and insights gained from the project. The report is
divided into six sections. The first -- Section A. Purpose and
Need ~- presents the reasons and literature supporting the
rationale for the project. Section B. Technical Approach
describes the general administrative and programmatic mechanisms
through which the objectives were implemented. Program
Implementation, the subject of Section C, specifically details the
implementation of each objective, and other activities that were
not originally proposed. Dissemination of information regarding
project results is discussed in Section D. Problems and Strengths
identified during the project are presented in Section E. The
more serious obstacles that were encountered and the strengths
found in the centers, parents, and community are highlighted.

Conclusions and Recommendations are made in Section F.

-2 .
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A. PURPOSE AND NEED

Presented within this section of the final report are the
purpose and objectives of the project, a brief overview of the
literature on Black fathers, and the impact of parental
involvement in Head Start programs on parents and their children.
The proposed project’s significance at the regional and national
levels is also presented.

Purpose

The purpose of the project was to develop a mode' that would
increase the involvement of fathers in the program activities of
Head Start. The specific aim was to design and demonstrate a
father involvement model for Head Start programs in Washington,
v.C. Since well over 90 percent of the children in area Head
Start programs are Black, the target group fcr this project was
Black fathers. This project emanated from discussions with local
Head Start program directors who were concerned about the low
participation rate among fathers in Head Start activities.
Emphasized were the need to build the parental skills of
low-income fathers and strengthen father-child relationships, as
indicated by a review of the literature, and the need to recognize
the low-income Black father, who currently represents an untapped
resource in Black communities, as a positive influence in the
education of his children.

Objectives

To achieve the purpose and specific aim of the proposed

project, four objectives were proposed and implemented. They are

stated as follows:
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0 To conduct a needs assessment on the involvement of
Black fathers in Head Start programs;

0 To design an operative model for father involvement
in Head Start programs;

0 To implement the father involvement model in a selected
number of program centers in Washington, D.C.; and

0 To conduct an evaluation on the effectiveness and
efficiency of the model.

Overview of Black Fathers

The portrayal of Black fathers, in both scholarly works anu
tk> popular literature, has been dismal and linited {Gary, 1981;
McAdoo, 1981). While research on and recognition of the
importance of the father's role in child development increased
dramatically during the 1970's (Biller, 1971; Lamb, 19763 Lynn,
1974), the majority of that information represented the
experiences of middle-class, white men. Thus, very little is
known about the actual roles Black fathers play in the cognitive
and emotional development of their children.

Traditionally, most social scientists assumed that Black
fathers were absent from their families, had little or no
involvement in child rearing, and were incompetent as men,
husbands, and fathers (Frazier, 1950; Moynihan, 1965; Pettigrew,
1964; Rosen, 1969). When Black fathers were present in the home,
it was assumed that they represented poor role models for their
children (Moynihan, 1965). Many of the negative conclusions
formed about the role performance of Black fathers appear to be
based on the fact that Black men as a group have more difficulty
than do other groups in providing for their families. An
examination of governmental statistics by Gary (1981) showed that

Black men had a high level of unemployment, held low-status jobs,




and had earnings that were much lTower than were those of white
men. Although these data reflect the notable economic
difficulties encountered by the average Black man, they do not
provide any direct information on his participation in child
rearing. In view of the limitations of research based on,
aggregate data and the sometimes bijased perspectives of
wives/mothers about fathers, the Black father continues to be
stereotyped as invisible, powerless in the family, and as having
little interest in the socialization of his children (Hopkins,
1973; McAdoo, 1981; Price-Bonham & Skeen, 1979).

Emerging research, however, is beginning to dispel the long
held assumptions and stereotypes about Black fathers. Recent
research indicates that fathers play many roles in the family,
such as provider, decision maker, and nurturer. For example,
McAdoo's (1979) study of middle-income Black fathers reveals that
fathers shared equally with their wives in decisions on child
rearing activities and that most were nurturant (e.g., showed
warmth and support) when interacting with their preschool
children. In a study of lower-class, middle-ciass, and
upper-class Black and white fathers, Price-Bonham and Skeen (1979)
also found that Black fathers were very expressive or nurturant
when interacting with their children. Similarly, Cazenave's
(1979) study of southern, middle-income Black fathers demonstrated
that fathers play an active role in child rearing. In this study,
the fathers reported being more involved than were their own
fathers in child care activities (e.g., changing diapers,
babysitting, and playing with children), spending more time with

their children, and physically punishing their children less often
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than their fathers had punished them. Moreover, Cazenave's (1979)
finding reparding how fathers saw their role (i.e., as economic
provid;r, guide and teacher, authority figure, and companion and
protector) illustrated that the {ather role encompassed both
instrumental and expressive functions. Of particular interest for
this project was the fact that the guide and teacher role was
regarded as an important aspect of fathering. Another important
aspect of Cazenave's (1979) research was that fathers expressed a
great concern about school achievement, survival skills, and
social skills. The view of Black fathers as active participants
in child rearing .ad showing warmth and support in their
relationships with their sons was aiso supported by Allen's (1981)
study of middle-class Black and wﬁite families from the midwest.

Although these studies show that Black fathers are active at
both the instrumental and the expressive levels, they almost
exclusively focus on the parental styles of middle-class Black
fathers. Research on the lower-class and working-class father is
still Tlacking. A study by Honig & Mayne (1982) on Black fathering
in three social class groups revealed that middle-class fathers
were significantly more responsive to their preschool children's
developmental needs than were both the lower-lower class ard
upper-lower class groups. This evidence provides some support for
the notion that, given the necessary economic resources, the
father will more likely be an active participant in child-rearing
activities (Cazenave, 1979).

In conclusion, this brief overview suggests that Black

fathers take an interest in the education and socialization of

their young children. Little is known, however, about the




lower-class father's level of participation in the development and
education of his children. A major contributicn of this project
is that it will add to the knowledge base on Black fathers of low
socio-economic status and their participation in their children's
learning experiences.

Overview of Parent Involvement in Head Start Activities

One of the most positive and fundamentdlasbects of Head
Start is the involvement of parents of children enrolled in the
program. This involvement can occur on several levels:
volunteering in the classroom or in other areas of the program
(e.g., teaching their own children in the home according to Head
Start lesson plans); participating with other parents in
discussion groups about child development, consumer issues, their
own academic pursuits, and skills building as well as their own
personal growth; working with Head Start personnel as paid
employees; sharing in the decision-making concerning the nature
and operation of the program; and re-investing in the program by
continuing to serve on other boards in their communities (Adams,
1976; Lapides & Lapides, 1981), The theoretical basis for
emphasizing parental participation is that it is educationally
profitable for the children both on short-term and long-term
bases. It is assumed that, when children know and see that their
parents are involved in their education, the children are more
willing to learn new skills. Moreover, parental participation in
the education of their children is believed to have a positive
influence on parents' child rearing practices and their personal
Vives (Adams, 1976). For example, Adams' study of 25 parents (24

mothers and 1 father), who served in various roles within the Head




Start program, revealed that parents who were intensely involved

had improved their economic status by no longer being "on
xelfare.® The study also showed that most parents exhibited shy,
inarticulate, and withdrawn behaviors at the outset, but after
several months they appeared to be assertive, outgoing, and
confident. Adams noted, however, that these changes did not
necessarily change their actual socio-ecunomic status.

Another study by Emmerich, Norris, Shipman, and Siegel (cited
in Lapides & Lapides, 1981) reported that participating and
non-participating parents differed in several characteristics.
“heir findings revealed that participating parents were: more
sensit@ve to their children's social, emotional, and intellectuxl
needs; more affectionate and more 1ikely to use punishment less;
more likely to use complex language with their children; more
likely to reason with their children; more apt to pursue their own
educational development; anrd more likely to use community
agencies. These two studies ‘mply that parents benefit
psychologically and socially from their involvement in Head Start
activities.

In a somewhat related study of fathers' participation in a
parent education program to build communication skills, Levant and
Doyle (1983) found an improvemenf’in fathers' communication skills
in terms of their overall sensitivity to their children's feelings
and point of view. The authors also noted that fathers appeared
to change their thinking about family relationships after
participating in the program. A particularly important premise

advanced by Levant and Doyle (1983) is that increasing men's

involvement in the family could be facilitated by an educational




intervention. This notion is obviously not new to Head Start
programs. But the efforts in reaching fathers and making them
aware of the importance of their involvement have proven to be
quite difficult. As suggested by Price-Bonham and Skeen (1979),
the difficulties may be due to fathers spending more time in thein
work role to avoid responsibilities of the father role because
they lack good parenting skills. If this is indeed true, special
efforts must be made to overcome initial fears associated with
being a father.

Research indicates that parental involvement in the
educational process benefits children. Evidence of this effect
was revealed in the study by Blumenthal and his colleagues (cited
in Lapides & Lapides, 1981). They found that the cognitive
development of children whose parents were involved in classroom
activities was high. The children were more attentive, exhibited
more exploratory behaviors, and showed a greater awareness of
various experiences than did their counterparts. With regard to
social-emotional development, the children exhibited a greater
capacity to relate to other adults and tended to smile and talk
more than did those children whose parents were not involved in
the children's development. Findings such as these have been
consistent with those of Bronfenbrenner's (1974) study of nine
early education programs, Henderson and Swanson's (1974) study of
the effects of parent tutoring, and Barth's (1979) study of
home-based early education programs. Based on these studies and
many others, it can be concluded that parental involvement in
young children's instructional programs has a significant impact

on the achievement levels of the children (Cotton & Savard, 1980).




Despite the well-documented benefits of parental involvement,
it is not known to what degree fathers participate in Head Start
programs and, particularly, what effects their involvement have on
their children. Judging from the literature on mother
involvement, it can more than likely be assumed that the effects
Wwill be positive. However, one cannot state for certain until
systematic research is conducted on this issue. In a series of
studies conducted by Radin (1981) and her colleagues on preschool
children, paternal nprturance was found to be significantly
related to the cognitive performaﬁce of middle-class children.
Although Radin's research focused primarily on white children, it
confirms the positive effects of father involvement and delineates
the type of behavior that is likely to lead to high cognitive
development in children.

Since the inception of Head Start, family members
participating in its activities have mostly been mothers or other
female relatives of the children. The small percentage of male
participants has consistea of a few fathers, boyfriends, ana
grandfathers. Some of the reasons cited for low father
involvement include: (1) a lack of interest; (2) difficulty in
seeing themselves as someone who can teach their children; (3) in
the case of Blacks, negative attitudes the general public has
about Black men; (4) activities are scheduled at inappropriate
times; (5) the lack of male representation on Head Start staffs;
and (6) the lack . ° activities that are male-oriented (Weibly,
1979). One final barrier tc father participation may be the lack
of an intense effort to develop strategies that would increase

their participation. For example, program activities such as
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sewing and aerobics may not appeal to men. Thus, many of the Head
Start classroom and parent activities do not encompass aspects of
the male culture (e.g., sports, mechanics, etc.). In Hopkins'
(1973) description of experiences in helping men become more
sensitive to their children's development, it was evident that
activities must be of interest to the fathers in order to sustain
their involvement. For example, the fathers in this study were
provided with educational toys to enhance father-child
interaction. The father and child played together, but the father
gradually lost interest in this method. Subsequently, social
workers discovered that the fathers viewed the activity as
feminine and juvenile, Additional information is needed, however,
on the interests of fathers, reasons for their lack of
participation in program activities, and suggestions for eliciting
their involvement.

Regional and National Sigaif an:

Low father involvemen in Head Start eaectivities is
naticnwide. Men's participation in child care, in general, is
relatively low. As Lamb and Sagi (1983) point out in their book,

Fatherhood and Family Policy, changes regarding men's roles in the

family have been slow and, in many instences, cnmpletely ignored.
Moreover, men who wisl to assume a more active role in their
families must contend with various institutional, economic, legal,

and attitudinal barriers.
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Interventions are needed at the local and national levels to

advocate and support men's involvement with their children. Head

Start as an innovator in early childhood development programs and

with expertise in working with low-income families of all ethnic

groups is the ideal sponsor for a father invoivement effort.




B. TECHNICAL APPROACH

The technical approach was based on the review of the
literature on father involvement, consultation with local Head
Start personnel, personal interviews with a few fathers, and past
experience with developing programs that addressed various
parenting and family needs. A fairly sim-le and straightforward
technical approach was adopted base. on a few program and
administrative concerns. They are discussed below.

Program Concerns

Having recognized the need to increase the involvement of
fathers in particular and men in general in the lives of preschool
children, two considerations shaped the formation of the program
efforts needed to productively address the problem. The first
concern was to ensure that the program addressed the needs and
resources of the particular community in question. Objective I,
to conduct a needs assessment, allowed the project to determine
the level of father involvement in the local Head Start community.
Other less formal assessment activities were also undertaken to
augment the knowledge _.d4se available to the project and Head Start
staff (described in the next section).

Secondly, there was a concerted effort to ensure that the
activities or approach recommended by the project be generalizable
and easily duplicated in other communities. The concerns here
were that, because the need for the program is widespread, methods
proposed to implement the program be generally available in any
community, costs to duplicate ‘the program be minimal, and

expertise needed to duplicate the program be limited. The
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approach, then, as implied by the objectives was one that
emphasized active program development that reflected the needs and
resources of the community.

Administrative Concerns

The chief administrative concern was to develop a receptive
climate for father involvement activities. Resistance is often
experienced when one comes into an organization with plans to
improve or change some aspect of its functioning. For some very
good historical reasons, Blacks are especially sensitive to
interventions. To minimize this expected resistance, it was
decided that decision-making had to be shared if the project was
to be successful and continued past the life of the funded
project. It wes also decided that the involvement of Head Start
staff and parents and other community representatives was needed.
In short, power was shared.

As a result of the above considerations, key features of the
adopted approach were the formation of the Advisory Committee and
networking outside the Head Start organization.

In Section C, the specific implementation activities are

described.

N
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c. PROGRAM IMPLEMENTATION

The four objectives of the project were implemented in three
phases. Start-up activities and Objectives 1 and 2 were the focus
of Phase 1; Phase 2 was devoted to Objective 3; and Objective 4
was pursued in Phase 3. All activities are described in this

section.

Phase I. Start-Up Activities and Objectives
Start-up Activities

Three (3) major start-up activities were required during the
first quarter of the project. They were to: (1) staff the
project; (2) establish a working relationship with the Head Start
grantee agency, the United Planning Organization (UPO), and the
five programs in the city with Head start classrooms; and (3)
assemble an advisory committee. There was a delay of
approximately three weeks in program start-up, because the grant
notification was received on October 5, which was after the
official start date of October 1, 1984, and the key staff members
were out of town. The project began in earnest the last week in
October, 1984,

Staffing. Key staff positions were the principal
investigator, Dr. Lawrence E. Gary; project director, Ms. Lula
Beatty; research associate, Ms. Gayle Weaver; and secretary, Ms.
Emma Davis. Graduate students provided support throughout the
project. Greta Berry was slated to be the project director in the
proposal; however, she left the Institute to pursue educational

studies at another institution. A1l staff members completed other
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work obligations and were in place within the first month of the

project.

Establishment of Working Relationships. The project was an
intrusive one. Despite its value or usefulness, it, Tike any
other program coming from the outside - in, was expected to be met
with a certain degree of healthy skepticism if not outright
hostility. This is often even more true in situations where the
population served is predominantly low-income Blacks. To allay
fears and suspicions of exploitation, meetings with staff and
parents were initiated. It should also be noted that the proposal
was developed with the knowledge and participation of UPO and Head
Start staff.

Telephone conversations were held with UPO representatives
after grant notification was received. Through them, the staff
arranged to present an overview of the proposed project to Head
Start directors in November. The presentation was well received.
The directors were cooperative and agreed to assist the project by
serving on the Advisory Committee and/or nominating other staff
membzrs and parents to serve.

Unexpectedly, the project was required to obtain consent to
proceed from the Head Start Parent Policy Council. The first
scheduled Council meeting was mid-December. That body
enthusiastically approved the project and offered its assistance,

if needed.

Advisory Committee. An Advisory Committee was established to

offer suggestions and critique proposed plans. Committee
membership changed over time due *to staff changes, but UPO and its

preschool programs (the Early Child Development Centers); the




other four delegate programs (National Child Day Care, Capital
Head Start, Consolidated Day Care, and the Parent-Child Center);
and parent representatives were recruited. A list of the Advisory
Committee members is in Appendix A.

The Advisory Committee decided to meet quarterly, rotating
the meeting place. The first meeting was held at the Institute in
February, 1985.

One of the first decisions made by the staff and Advisory
Committee (and approved by the Parent Policy Council) was to
expand the meaning of father involvement to male involvement. In
this way, significant adult males in the children's lives who
often serve as surrogate fathers -- such as grandfathers, uncles,
and older brothers -- would not be excluded. The majority of the
local children in Head Start reportedly live with single mothers.
Restricting the program to bioiogical fathers or stepfathers only
was believed to be cdunterproductive to the larger intent of the
project, that is, to increase the involvement of significant men
in fathering roles with young children. Start-up activities were
completed by the third project month.

Objective 1: To conduct a needs assessment on the involve-
ment of Black fathers in Head Start Programs

Purpose and Objectives. The review of the literature and

discussions with Head Start administrators clearly indicated that
father or male involvement in Head Start programs was low and that
an increase in their level of involvement was desirable. It was,
however, less clear as to why fathers were not involved and how to
increase their level of involvement, although speculations have

been made. Without a clear understanding of the parameters of
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father involvement, particularly from the father's perspective,
Head Start parent involvement programs will continue to be
dominated by mothers.

In an effort to design an effective model program, a needs
assessment survey was conducted to determine the specific needs,
problems, and resources related to father involvement in Head
Start programs in Washington, D.C. The needs assessment was
expected to provide pertinent information on needed areas of
program development (content), and procedural and process
development at the individual parent (both fathers and mothers)
and Head Start staff levels. Specifically, the objectives of the
needs assessment were to: (1) ascertain the current level of
father involvement, (2) identify the types of activities in which
fathers participated, (3) assess attitudes (both positive and
negative) towards father involvement, (4) assess perceptions of
the barriers to father involvement, (5) identify strategies to
increase father involvement, and (6) determine interest and
willingness to participate in efforts to increase father
involvment in Head Start programs. In addition, background
info nation was obtained to provide a profile of the survey
participants.

The expected time frame for implementing Objective 1 was four
months. However, due to various meetings to seek approval of the
needs assessment and to talk about the project, the addition of
the pre-needs assessment component, and the closing of some
centers for the summer months, this stage of the project lasted

approximately seven months.




Pre-Needs Assessment

To ensure that the needs assessment would be carried out in a

successful and timely manner, a pre-needs assessment was

conducted. This phase consisted of unstructured interviews with

nine administrative personnel (program directors, parent,
involvement coordinators, and family 1ife educators) from the five
Head Start delegate programs and two fathers who were very active
in Head Start. The pre-needs assessment lasted approximately two

months. The purpose of the pre-needs assessment was to provide

the project staff with a global picture of the nature and extent

of both father and mother involvement in Head Start programs, a
profile of the parents in the program, a description of the -
program (i.e., the number of centers, the number of parents, and
staff composition), suggestions regarding the content of the needs

assessment questionnaire, and recommendations in selecting centers

from which to draw the sample. Each interview, lasting
approximately two hours, was conducted by the project director and
research associate.

Four (4) major issues emerged from the pre-needs assessment.
First, most of the interviewees emphasized the low participation
of fathers in Head Start activities. Low involvement was
primarily attributed to the absence of fathers from the home,
parents' limited understanding of involvement and its benefits,
parents' perceptions that staff had negative attitudes towards
fathers' role in their children's education, predominantly female
staff, the young ages of the parents, the parents' low educational
status, inadequate outreach by staff, perceptions of the roles of

parents and staff in educating children, parent involvement




activities viewed as female-related, and the conflicts between men

and women in general. When fathers did participate in activities,
they were most likely to participate in special activities (e.g.,
holiday events and fundraisers), parent nolicy activities, and
transporting their children to and from the centers. Fathers were,
least Tikely to be involved in .iassroom-related activities,
parenting classes, and arts/crafts classes. Thus, based on the
views of the staff and fathers, participation among men was indeed
lTow and could be attributed to characteristics of the parents as
well as those of the Head Start staff and program.

Similarly, there was a concern about what constitutes
adequate father involvement. This issue arose because some
interviewees reported that fathers' participation on the parent
policy committee was very good. But, when asked to give the
approximate number of fathers, they indicated that one to two
fathers had been involved. Considering the number of children
enrolled in Head Start, this number seemed quite low. The various
interviews tended to indicate that the "adequacy" of father
involvement was defined in terms of quality rather than quantity.
For example, the interviewees frequently described those two
fathers who were active in the program as highly motivated and
committed to the center. In contrast, they pointed out that the
fathers' involvement in the classroom and parenting classes was
inadequate. Again, it was unclear as to how many fathers would be
considered adequate, if this word was defined in terms of the
quantity of fathers involved in Head Start programs. It is
possible that the reluctance to define adequacy in terms of

numbers was due to Tow expectations towards father involvement.




The next issue was related to the definition of father that

would be used by the project staff. Since it was noted that many
fathers did not live with their children or interact with theT on
a regular basis, it was suggested that the definition not be
limited to the biological father. The project staff, however, was ~
aware of this issue from previous research experiences.
Therefore, the term "“father" was defined as any adult male role
model (e.g., biological father, stepfather, grandfather, uncle, or
close family friend) from the child's family network.

The final issue was related to the methodology of the needs
assessment. The interviewees were aware of the importance of the
needs assessment, but felt that it would be difficult to recruit
fathers or male role models for the survey. It was felt that
special efforts such as a forum on Black men's issues would be
necessary to reach them and elicit their interest in the project.
They also emphasized the need to exclude personal information from
the questionnaire as well as to keep it short. Furthermore, it
was suggested that the survey should be administered through
face-to-face interviews. These suggestions were expected to

ensure participation in the survey, particularly among fathers.

Needs Assessment Survey

In this section, a description of the sample selection
process and the sample is provided. Also provided is a
description of the questionnaire development process and items,
data collection interviewer training, and data analysis. Finally,
the major findings of the survey and their implications for

'designing an effective father involvement model are presented.




sample Selection and Characteristics. Three (3) groups
comprised the sample: fathers, mothers, and staff persons. These
groups were selected because each one was expected to provide a
different perspective on the father involvement issue. The sample
was recruited from seven centers which represented four of the
five delegate programs. Program directors selected the centers
primarily on the basis of enrollment size and staff composition,
Various strategies were used to inform parents and staff about the
project. Flyers were posted at the centers and given to the
children to take home to their parents. Program directors were
asked to inform staff persons at the selected centers. Project
staff members alco discussed the needs assessment survey at parent
policy committee and staff meetings. A final strategy included
hiring Head Start parents as interviewers. It was assumed that
parents would be more willing to participate in the survey knowing
that the interviewers were also Head Start parents.

A surprising total of 345 parents -- 118 fathers and 227
mothers -- were interviewed. Twenty-nine (29) staff persons
completed the staff forms. Tables 1 and 2 provide background
characteristics on the parents and staff. The parent sample
consisted of "old" and "new" parents. That is, due to the data
collection period, "old" parents were interviewed near the end of
the school year (n=250), while "new" parents were interviewed at
the beginning of the school year (n=95). It should be noted that
the sample included Head Start parents as well as parents who paid
for cnild day care. Thirty-four (34) percent of the parents were

fathers. The mean age for all pa.ents was 29.14 years (SD=6.80).
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Table 1

Descriptive Summary of Parents

Background Characteristics N %

Type of Parent

01d 250 73
New 95 27
345 100
Gender
Female 227 66
Male 118 _34
345 100
Age=
18 - 25 years 108 32
26 - 35 years 193 57
36 years or older 39 11
340 100
Marital Status
Never married 164 49
Married 105 32
Separated 44 13
Divorced 12 4
Widowed _6 2
331 100
Education
Less than 12th grade 80 24
High school graduate/GED 204 60
Some college (1-3 years) 32 9
B.S., M.S., Ph.D. _25 1
341 100
Relationship to the Child
Mother 203 60
Father 88 26
Male friend/godfather 17 5
Stepfather 4 1
Grandmother 5 1
Grandfather 3 1
Aunt 10 3
Uncle 6 2
Others 4 1
340 100
Number of Children
None 12 4
One 99 29
Two 121 36
Three or more 105 31
337 100

*Mean age for women was 28.19 years (SD=6.53) and for men, it was
30.96 years (SD=6.96).
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Table 2

Descriptive Summary of Staff

Background Statistics N Percent
27 96
1 4
28 100
20 - 25 years 14 61
26 years or older 9 _39
23 100
Education
Jr. high school 3 11
High school 8 28
1-3 years college 7 25
College graduate/postgraduate 10 _36
28 100
Job Title
Center director 4 15
Teacher 9 33
Teacher's aide 7 26
Home visitor 4 15
3 1
27 100
Length of Employment
Less than 1 year 7 29
1 to 5 years 8 33
6 to 10 years 4 17
11 years or more 5 21
24 100

*The mean age for the total group was 35.52 years (SD=10.05)




The mean age for fathers was 30.96 years (SD=6.96); it was 28.19
years (SD=6.52) for mothers. The majority of fathers were either
married (50%) or never married (37%). Only a small perceatage was
formerly married (13%). In contrast, a larger percentage of
mothers was never married (56%), while smaller percentages were
either currently married (22%) or formerly married (22%). In.
terms of education, most of the fathers (49%) and mothers (66%)
had completed high school. One-third of the fathers had one or
more years of college education, compared to 8 percent of the
mothers. Although information was not obtained on the parents'
employment status, information about their skills was obtained.
Most of the fathers reported having craftsman, clerical, and
operative skills, while most of the mothers reported having
clerical and health services skills.

Table 1 also shows the number of children the respondents had
and the respondents' relationship to the child enrolled in the
program. The fathers had twice as many children as did the
mothers (2.47 vs. 1.10). The number of children for fathers
ranged from O to 8 and for women, the range was 0 to 2. The
respondents' relationships to the children varied from the
biological parents to cousin. For the men, nearly three-fourths
(74%) were the biological father; 13 percent were male friends;
the remaining 13 percent were male relatives (grandfather, uncle,
etc.). Ninety-two (92) percent of the women were the biological
mother, while only 8 percent were grandmothers, aunts, or cousins.

Twenty-nine (29) staff persons participated in the needs
assessment (Table 2). It must be noted that one respondent did

not complete the background questions. The sample was comprised




mostly of women (96%). The ages of the staff persons ranged from

20 to 61 years, with a mean of 35.52 years (SD=10.05). Their
educational backgrounds were varied. Eleven (11) percent of the
staff sample had completed junior high school; 28 percent
completed high school; 25 percent completed one to three years of,
coilege; and 36 percent had completed four years of college or had
their master's degree. The job titles included center directors
(15%), teachers (33%), teacher's aides (26%), home visitors (15%),
and other (11%). The average length of employment with Head Start
was 5.54 years. Twenty-nine (29) percent had been employed less
than one year; 33 percent were employed from one to five years;
and 38 percent were employed six years .+ more at Head Start.

Questionnaire Development. Two (2) needs assessment

Questionnaires -- one for staff and one for parents -- were
developed (See Appendix B). Both questionnaires were developed on
the basis of a review of the literature on parent involvement in
their children's education and suggestions from the project's
Advisory Committee, members of the parent policy board, and a
consultant. Most questions on the parent survey were
closed-ended, while the staff survey included both closed-ended
and open-ended questions, The content areas, however, were the
same for both questionnaires. It must be noted that some
qQuestions on the parent questionnaire were modified for parents
responding at the beginning of the school year. For example,
qQuestions pertaining to parents' actual participation in various
program activities were rephrased to ask for expec{éd
participation in center activities.

Questionnaire items included the following:
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(a) Background Data

The background information on parents consisted of parent
status in the program (regardless of whether the parent was
interviewed at the beginning of the school year or towards
the end of the schooi year), gender, age, marital status,
education, the exact relationship to the child in Head Start,
the number of children, and other educational training or
skills. Background data on staff included gender, age,
education, other educational training or skills, job title,

and length of employment with Head Start.

(b) Parent Participation in Head Start Activitie:

In this section, questions were developed to determine the
frequency of participation and the types of activities in
which parents participate. Additional items were
included on the staff survey to gain some idea of the number
of parents who are involved on a weekly basis, which parents
(by gender and age group) are involved, and an overall rating

(from excellent to poor) of father involvement at the center.

(c) Importance and Effects of Father Involvement

Several questions were developed to ascertain the importance
of involving fathers and the positive and negative effects of
father involvement. One question was included to obtain an
overall ratina (from very important to not important at all)
of the im;. rance of father involvement. To assess the
effects of father involvement, 11 ctatements were
developed regarding aspects of father involvement that may or

may not be beneficial to fathers and their children. The
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responses to these statements ranged from strongly agree to
strongly disagree. On the staff needs assessment survey,
these items were modified and expanded. Three (3) lists were
developed pertaining to the benefits of father involvement to
the child's development, the father's personal growth, and
the operation of the Head Start center. Responses ranged
from no benefit to much benefit and don't know. In
addition, nine statements were included to tap perceptions of
the detrimental effects of parent involvement, in general, on
the child's learning experiences or center operations. The

responses to these statements ranged from strongly agree to

strongly disagree.

(d) Barriers to Father Involvement

One (1) question was developed to assess the reasons for low
father involvement. Respondents were presented a list of 20

possible reasons and asked to indicate which ones were most

responsible for low father involvement.

(e) Strategies to Increase Father Involvement

Respondents were asked to indicate which of 17 strategies
would be effective in soliciting their participation. This
section for staff persons also included questions related to
strategies most effective in soliciting parent participation

and current strategies being used by the center to increase

father involvement.

(f) Involvement in Model Program

The final question was developed to obtain some idea of the

Tevel of participation that coculd be expected by parents and
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staff in a model program to increase father involvement.
Additional questions were developed for staff regarding the
ways in which they would like to be involved and the types of
activities they would 1ike to see as part of the model

program.

Data Collection Procedures. Two (2) procedures were used to

collect the needs assessment data. Parents were interviewed in
their homes or at the Head Start centers where their children were
enrolled. Interviewers read to all participants a preamble whic"
described the purpose of the project and the objectives and
content of the needs assessment. They were promised
confidentiality and told that their participation was completely
voluntary. No names were put on the questionnaires. Interviews
lasted approximately 15 minutes.

The staff needs assessment was self-administered. A preamble
describing the project's purpose, the objectives, and content of
the needs assessment was attached to the questionnaire. Staff
members were ensured confidentiality and asked not to write their
names on the questionnaire. When the staff persons completed the
questionnaire, they were asked to put it in a sealed envelope and
return it to the director of the center.

Interviewer Training. Seven (7) interviewers were trained by

the project's staff. A1l of the interviewers were Head Start
parents. They were selected on the basis of recommendations from
the members of the project's Advisory Committee. An intensive
one-day training session was conducted. The session entailed the
following activities: (1) a description of the purpose of the

project and the needs assessment, (2) an overview of general
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interviewing techniques, (3) role-playing of the interview, (4)
individual and group critiques, (5) techniques for editing
completed interviews, and (6) recruitment of survey participants.
Each interviewer was given two interviews to administer and,
later, they were reviewed individually in order to correct any

problems and offer suggestions.

Data Analysis. In view of the objectives of the needs

assessment, the planned data analysis involved conducting
descriptive statistics: frequencies, percentages, and
cross-tabulations.

Results

Level of Participation. Some objectives of the nceds

assessment were to Jdetermine the level of father and mother
participation and to identify the types of activities in which
they were most likely to participate. Parents were asked ‘o
indicate how often they participated in various Head Start
activities (Table 3). Fathers were found to be less involved 1in
activities than were mothers. Most of the fathers indicated that
they either never participated in Head Start activities (43%), or
participated a few times a year (29%). In contrast, most of the
mothers were either involved once a week or more (22%), once or
twice a month (24%), or every two or three months (20%).
Similarly, 97 percent of the staff persons indicated that mothers
were more likely to be i .volved in center activities than were
fathers. They also indicated that the majority of parents who
participated {64%) were between 24 to 29 years of age. Finally,

staff persons were asked to rate father involvement in their
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Table 3

Frequency of Participation in Program
Activities*

Fathers Mothers
Frequency N % N %
Once a week or more 6 7 35 22
Once or twice a month 10 11 39 24
Every two or three months 9 10 32 20
A few times a year 26 29 39 24
Never participate 35 _43 15 10

90 100 160 100

*Data represent responses of the old parents only.
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centers. The majority rated father involvement as poor (41%).
However, a sizeable number (28%) rated it as excellent.

Table 4 shows the activities in which parents participated
during the school year. Tutored child (77%) was the only activity
that was frequently mentioned by fathers. Approximately a third
of the fathers indicated that they attended parenting seminars
(36%2), chaperoned field trips {37%), monitored classroom
activities (33%), and monitored children's play time (37%).
However, nearly 50 percent or more of the mothers tutored their
children (80%), attended parenting seminars (57%), participated in
fundraisers (52%), chaperoned field trips (54%), monitored
classroom activities (53%), and monitored children's play time
(48%). Staff persons reported that parents were more likely to
chaperone field trips (54%) and participate in fundraisers (24%).
They reported that fathers were more likely to chaperone field
trips (48%) and participate in hol® ay events (14%). They wanted
to see father involvement increased in the classroom (31%),
chaperoning field trips (23%), and attending parent policy
meetings {15%).

Attitudes Towards Father Involvement. Other objectives

included determining the importance of involving fathers in the
educational experiences of their cnildren and assessing the
positive and negative effects of father involvement on the child,
the father, and the center. When asked about the importance of
father involvement, the majority of fathers (97%), mothers (98%),

and staff persons (100%) felt that it ranned from important to

very important ( see Table 5).
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Table 4

Activities Participated in During
the Past Year*

Fathers Mothers
Yes Yes

Activity

Tutored child 69 77 128 80
Attended parenting seminars 32 36 90 57
Participated in fundraisers 17 1¢ 82 52
Chaperoned field trips 33 37 87 54
Monitored classroom activities 30 33 85 53
Monitored children's play time 33 37 77 48
Participated in holiday events 17 19 71 44
Served on parent policy council 10 11 59 37
Enrolled in educational classes 18 20 44 28
Enrolled in job training 22 24 45 28
Assisted in Head Start office 7 8 41 26
Assisted with custodial tasks 15 17 36 22
Assisted in kitchen 10 11 38 24
Assisted with transportetion 26 29 25 16

Enrolled in arts/crafts class- 8 9 20 13

*Data represent responses of the old parents only.

Table 5

Importance of Father Involvement in
Young Children's Education

Fathers Mothers Staff
Rate Importance N % N 4 N %
Very important 85 74 175 79 24 83
Important 27 23 42 19 5 17
Not important _3 3 4 _2 — =
115 100 221 100 29 100
- 33 -
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Tables 6 and 7 present the parents' perceptions of some
positive and negative effects of father involvement.
Approximately 90 percent of the fathers agreed with five of the
six statements that father involvement is important to the
father-child relationship. The majority of mothers (83% to 90%)
also agreed with most of the statements. However, the statement
about fathers using less physical punishment as a result of more
involvement was endorsed by fewer parents (69% for both fathers
and mothers). The perception of the negative effects of father
involvement varied somewhat, although most fathers (69% to 82%)
and mothers (65% to 76%) disagreed with the negative statements.
However, more mothers agreed with the negative statements than did
fathers. For example, 21 percent of the mothers felt that father
involvement "may encourage the child to be too dependent."”

The staff's perceptions of the positive effects of father
involvement were very similar to those of the parents. Table 8
shows that a large percentage felt that father involvement was
beneficial to the development of the child, to the fathe., and to
the center operations. At least 70 percent or more reported that
it was very beneficial to the chijid's social behavior, interaction
with peers and adults, and social control. Over 70 percent felt
that it was very benefical to the father's self-worth, educational
development, commitment to the family, understanding of the
child's growth/development, communication skills, and appreciation
of the child's needs. Finally, over 75 percent of the staff
indicated that the center benefits from father involvement (and

parent involvement in general) by getting to know the parents,




Table 6

parents' Perceptions of the Positive
Effects of Father Involvement

Fathers Mothers

Effects Agree Disagree Not Sure Agree Disagree Not Sure

N L] N 2 N L] N L] N L] N ]
Fathers learn to be more
gsensitive to their children 108 92 - - 9 8 204 90 8 4 13 6
Pathers learn to be more
affectionate with children 107 91 2 2 8 7 195 86 5 2 26 12
Fathers learn to reason
with their children 106 91 2 2 9 7 196 87 7 3 23 10
Fathers use less physical
punishment 80 69 18 15 19 16 153 69 28 12 43 19
Fathers encourage children
to be more expressive 107 91 1 1 9 8 184 83 8 3 34 14

Fathers have a clearer

understanding ot their
106 1 1 87

children’s development 9l 9 8 194 11 5 18 8
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Table 7
pParents’ Perceptions of the Negative
Effects of Father Involvement
Fathers Mothers
Effects Disagree Agree Not Sure Disagree Agree Not Sure
N ] N 3 N 3 N A N L] N 3
fncourage the child to
be too dependent 93 79 17 14 8 7 155 69 46 21 23 10
gncourage the child to
be too aggressive 97 82 12 10 9 8 146 65 39 17 40 18
Restrict the child's
growth?deve10pment 95 81 11 9 12 10 169 76 33 15 20 9
Restrict the father's
time for his own per-
sonal activities 93 79 16 13 9 8 152 67 34 15 40 18
Involve the father in
unimportant activities 89 77 11 10 15 13 152 77 31 16 14 7




Table 8

Staff Members' Perceptions of the Benefits of
Father Involvement

Much Some Tittie None Don't Know
Benefits N 3 N % N N % N
Yo the Child
Self-concept 20 65 6 22 1 4 - - - -
Inquisitiveness 12 48 10 40 1 4 - - 2 8
Assertiveness 16 64 6 24 - - - - 3 12
Aggressiveness 17 63 7 26 - - 1 4 2 7
Verbal ability 25 86 3 10 1 4 - - - -
Social behaviors 25 86 3 10 1 4 - - - -
Interaction with peers 21 72 6 21 1 3 1 3 - -
Interaction with &dults 22 81 3 11 1 4 1 4 - -
Attentiveness 17 68 6 24 1 4 - - 1 4
Socfal control 18 75 4 17 - - 1 4 1 4
Yo _the Father
Self-worth 19 70 4 14 4 14 - - 1 3
Self-confidence 20 69 ] 1 3 10 - - 1 3
Educational development 22 19 4 14 2 7 - - - -
Job development 16 57 6 21 4 14 1 4 1 4
Expand social circle 13 50 8 k4 4 15 1 4 - -
Commitment to family 22 76 3 10 4 14 - - - -
Understand child's growth/develpment 22 74 6 21 2 7 - - - -
Improve leadership skills 19 68 5 18 4 14 - - - -
Improve communication skills 21 75 4 14 3 11 - - - -
Appreciation of child's needs 23 79 4 14 2 7 - - - -
Yo the Program

Get to know parents 22 76 6 21 1 3 - - - -
Learn about parents' values 23 719 5 17 - - i 3 - -
Good staff-parent relationship 23 79 5 17 1 3 - - - -
Assist Head Start staff 17 63 7 26 3 11 - - - -
Easier to understand/interact with

children 22 719 5 17 - 1 3 - -
More time for planning 15 54 5 18 4 14 3 11 1
Discover needs of parents and children 21 75 6 21 1 4 - - - -

ote: Percentages may not be equal to 100 due to rounding.




learning about parents' values, creating good staff-parent
relationships, ensuring better interaction and understanding of
children, and discovering the needs of parents and their children.

The staff was also asked about possible negative effects of
parent involvement (Table 9). A significant number of staff
persons reported that there were some negative consequences. For
example, more than 40 percent agreed that: (1) parents are not
concerned about the quality of their children's education; (2) the
tutoring efforts of parents sometimes conflict with teachers'
efforts; (3) many parents lack skills that are needed to assist
staff; (4) many parents have negative attitudes towards the
program and staff; and (5) sometimes parents have too much control
over policy decisions. In addition to those perceptions of
negative effects, a few staff persons (between 4% to 19%)
indicated that they were unsure about the negative effects of

paren! involvement.

Barriers to Father Involvement. One of the most important

objectives of the needs assessment was to determine the barriers
to father involvement. Parents and staff were presented with a
lTist of 20 statements and asked to indicate which factors
contributed to fathers' low involvement in Head Start activities.
The frequency of yes responses to each item was rank ordered for
the three groups (Table 10). Variations between mothers' and
fathers' renkings were minimal, except that mothers rated "father
absent from the home" more often than did fathers. Fathers, on
the other hand, rated "activities scheduled at inconvenient times"

@as a major harrier more often than did mothers. The highest
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Table 9

Negative Effects of Parent Involvement
as Perceived by Staff

Agree Disagree Not Sure

Effect N 4 N Z N %

Parent involvement pro-

grams are too broad and

should be limited to

activities related to the

education of children 9 32 17 61 2 7

Many parents are not con-

cerned about the quality

of their children's

education 13 45 13 45 3 10

Tutoring efforts by parents

sometimes conflict with

teachers® classroom

efforts 15 58 6 23 5 19

Many parents lack skills

that are needed to assist

Head Start staff and this

impairs center operations 12 46 10 39 4 15

Many parents have negative
attitudes toward the pro-
gram and staff 11 44 11 44 3 12

Home and school environ-

ments should be kept se-

parate in matters of

curriculum development 9 36 16 64 - -

Parents sometimes have
too much control over
policy decisions 10 42 11 46 3 12

Parent involvement causes
the child to be too de-
pendent on his/her parents 5 21 16 67 3 12

Many parents are not

mature enough to be of

significant help to Head

Start staff 7 28 17 68 1 4
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Table 10

Ranking of Reasons for Low

Father Participation

Reason=z Mothers Fathers Staff

Head Start staff is mostly female 1 1 6
Father is absent from the home 2 8 2
Activities are mostly female-related 3 2 8
Mothers don't tell fathers about the

activities 4 4 5
Mothers don't encourage fathers to

be involved 5 5 4
Fathers feel no need to be involved ) 7 1
Head Start staff does not view father

involvement as important 7 6 14
Fathers are too impatient with

children 8 10 9
Fathers are not clear about what

parent involvement entails 9 9 4
Activities are at inconvenient

times for fathers 10 3 12
Fathers feel children are the

mothers' business 11 10 3
Fathers don't know how to work

with young children 12 14 10
Fathers are uncomfortable with ycung

children 13 15 7
Fathers feel that children are the

program's responsibility 14 12 11
Parent involvement program lacks

clear supervision 15 11 17
Fathers are incapable of working

with ycung children 16 15 13
Fathers are not interested 1in

their children's educaiton 17 16 15
Parent involvement program lacks

clear goals and objectives 17 13 17
Fathers distrust Head Start staff 13 16 18
Head Start staff is unfriendly

toward fathers 19 15 16




ranked items by the staff differed somewhat from those of both
the mothers and fathers. The three major reasons perceived by
staff were that "fathers feel no need to be involved," "the father
is absent from the home," and "mothers don't tell fathers about
the activities." The most frequently endorsed items by the
parents were that "Head Start is mostly female" and "activities
are mostly female-related.” The lowest ranked items did not vary

much across the three groups.

Strategies to Increase Father Involvement. A successful

parent involvement program must use a variety of strategies to
recruit parents, particularly fathers. The parents were asked to
indicate which of 17 strategies would be effective in increasing
father involvement (Table 11). Over 65 percent of both fathers
and mothers felt that the most effective strategies included: (1)
scheduling activities during evening hours, (2) sending flyers to
parents, (3) asking parents for their ideas, ‘4) publishing a
newsletter with information especially for fathers, (5) scheduling
popular public figures to speak on issues related to father
involvement, and (&) personalizing the outreach to parents (e.g.,
telephoning parents). Those strategies perceived as the least
effective included providing funds for transportation, providing
funds for child care, providing meals during activities, and
making the center easily accessible to parents.

When this question was posed to staff members, the interest
was in whether or not these strategies had been used by their

centers. Of the 17 strategies listed, nine had been used by at
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Table 11

Perceptions of Effective Strategies to Increase
Father Involvement

Strategies Fathers Mothers Staff~>
4 z 4

Publish newsletters with

information for fathers 67 74 24
Send flyers to parents 72 77 88
Post flyers at school and

in the community 48 51 58

| Make the center easily

accessible to the parents 44 46 73
Schedule popular public figures

to speak on fathers 67 67 24
Develop a variety of activities 49 58 61
Schedule activities during evening

hours 77 60 69
Schedule activities at various

places 56 56 65
Develop activities that are fun,

interesting, and informative 52 56 69
Provide funds for child care

during activities 44 45 69
Provide funds for transportation

to activities 38 40 38
Increase the number of men on

staff 52 45 19
Provide meals at the various

activities 42 44 77
Continually stress the importance

of parent involvement 64 67 81
Continually ask parents for their

ideas and suggestions 69 67 77
Sponsor seminars for men 47 51 11

Personalized outreach to parents
via telephone 67 71 58

*Frequency of staff persons who indicated that their center had
used the strategies to increase father involvement.
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least 65 per.... >f the respondents. They included: (1) sending
flyers to parents, (2) developing activities that are fun,
interesting, and informative, (3) scheduling activities at various
Places other than the center, (4) scheduling activities during
evening hours, (5) providing funds for child care so that parents‘
can attend activities, (6) providing meals at activities, (7)
continually stressing the importance of parent involvement, (8)
making the center easily accessible to the parent, and (9)
continually asking parents for their jdeas and suggestions. Those
strategies that may have been most effective in increasing
fathers' participation were listed less often. They included
sponsoring seminars for men uvnly (11%), increasing the numbe- of
men on staff (19%), publishing newsletters with information for
fathers (24%), and scheduling public figures to speak on issues
pertaining to father involvement (24%).

Involvement in Model Program. The final shjective of the

needs assessment was to determine the interest and willingness to
participate in a model program to increase father involvement. In
addition, the respondents were asked to indicate the types of
activities they would like to see implemented at their centers.
The majority of fathers (88%) and mothers (79%) reported that they
would be willing to participate in a model program. When asked
about the implementation of possible activities, a long Tist
emerged. The most often mentioned activities were father-only
groups, father-child day, Father's Day program, seminars, and
male-related activities such as sports. Similar activities were
also listed by staff members. Unlike parents, staff members were

not asked about their willingness to participate in a model
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program, but rather in what ways would they be willing to

responses centered around the recruitment of fathers for the mode]l

program.

Discussion. The findings of this needs assessment survey

participate. Only a few responded to the question, and their
supported the view that fathers' participation in Head Start is
very low in comparison to that o¢ mothers. Nearly three-fourths
of ihe fatners reported that they participated in Head Start
activities only a few times a year or not at all. When staff
persons were asked which parent is more likely to participate in
activities, nc one chose fathers. In fact, a large percentage of
the staff members gave father involvement a poor rating.

The notion that fathers' participation in the educational

experiences of their children is iwmportant and can have positive

consequences for the child, the father, and the Head Start program
was also supported by the findings. A large percentage of the
parents and staff felt that father involvement has many benefits.

But, in view of the staff's outreach strategies, very few

activities had been used to involve fathers. For example, staff
’ members were asked about strategies used to attract fathers (such
as scheduled public figures to speak on issues pertaining to

fathers, increased the number of men on staff, and sponsored

seminars for men only). Only a few (less than 25%) reported that
they used these strategies. In spite of the perception that
father participation is needed and beneficial to everyone
involved, the low participation rates and limited outrzach

strategies directed at fathers suggest that parents and staff may




not be totally convinced of this notion or are not aware of how to

effectively reach fathers.

An examination of the negative effects of parent involvement
indicated that parents and staff persons did not view such
involvement as totally positive. This perception was more often
held by staff persons than by parents, however. For example, some
staff persons were concerned that many parents are not ccncerned
about the quality of their ch.ldren's education and that sometimes
the tutoring efforts of parents and teachers conflict. It was
also felt that parents lacked the skills needed to assist with
office operations. Moreover, it is important to note that some
staff persons were unsu-e about the negative consequences of
father involvement, suggesting that some staff members are not
convinced of the positive or the negative influences of some
aspects of parent involvement programs. Furthermore, these
findings suggest that some staff persons may not be fully aware of
or in accord with Head Start's philosophy on parent involvement,
particularly if they are new staff members.

F‘nally, the major inhibiting factors to father participation
were perceived as stemming from individual and organizational
characteristics. Mothers and fathers felt that organizational
features were primarily responsihle for low father participation,
while staff members felt that t¥. fathers' attitudes and absence
from the home were the primary inhibiting factors. 1In fact, none
of the seven jtems related to organizational features appeared in
the top five rankings for the staff. The staff also felt mothers
played a cruical role in inhibiting father involvement. Both

parents also indicated that the mothers' tendency not to encourage
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participation and inform fathers about activities is significant
in inhibiting participation by fathers.

In summary, the findings clearly ducument that the attitudes
towards father involvement in the educational experiences of
preschool children are generally positive. It appears that a.
great deal of time in designing p-ograms does not have to be
devoted to changing parents' attitudes about getting involved in
their children's educational development. However, these findings
demonstrate that attiudes do not necessarily materialize into
behaviors. Although both parents and staff members felt such
involvement was very important, father involvement was extremely
low. Mothers felt that they were partly responsible, as did the
fathers and Head Start staff. Interestingly, many fathers felt
that the staff and mothers were primarily re-ponsible, while staff
members felt that fathers were primarily responsible for their low
invé]vement. It is apparent that these differences in perceptions
of the problem reflect differences in values, expectations, and
actual experiences. When designing parent involvement programs, a
recognition of various differences between parents' roles and
expectations and those of the Head Start professionals is crucial.
Strategies to eliminate these conflicts will probably have to be
developed via staff development training. It will also be
advantageous to consult with fathers and mothers when designing

such program content and procedures for program implementation.
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Objective 2: To design an operative model for father
involvement in Head Start programs.

The purpose of Objective 2 was to translate the information

from Objective 1 iunto a viable program. The original plan was to

have the project staff develop a model based on the results of the

needs assessment and present the model to the Advisory Committee

for review and adoption. The needs assessment process, results,

and subsequent heated discussion altered this approach.

additional step was added. A curriculum committee was formed to

allow greater participation by Advisory Committee members in

planning the model.

It is worth noting that both mother and father participation

was parceived to be low. Staff members who had worked with Head

Start or other preschool programs a number of years observed that

the quantity and quality of parent participation had been slowly

declining over the years. The project found itself, therefore,

addressing general issues of parent participation in addition to

the special problems of father involvement.

Programs Planned

Separate programs were planned for staff and parents.

is described below in terms of the need, proposed program, and

approach. In addition, community level activities are described.

Staff Program

(a) Staff Problem. The needs assessment revealed that the

Head Start staff's attitudes towards parents and father

involvement conflicted with regard to the value of parent

involvement. Almost all staff persons believed that parent/father

involvement is important, yet a disturbing number of staff members
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expressed skepticism about the specific benefits of parent/father
involvement in center and child activities. One interpretation of
this seeming discrepancy is that, although the staff is in
complete accord with the premise that parent/father involvement is
critically important to the vitality and success of the center,
the child, and the family, the staff has also had to face the
reality of trying to translate this theory into action. Low pay,
high staff turnover, the lack of training and support to address
the multiple service needs of their parent population (such as
substance abuse and family violence), and a few unpleasant
confrontational experiences with parents are some of the reasons
contributing to the paradoxical position the staff holds about
parent involvement. The scope and resources of this project
precluded the exploration of all these problems. It was decided
to address the problems of attitudes towards parent/father

involvement and the need for support.

(b) Proposed Program for Staff. The staff's program

essentially centered on the presentation and reemphasis of Head
Start’'s commitment to parent involvement, the overall value of
father involvement, the need for parent and father involvement for
Black children, the results of the needs assessment, and the
provision of information and referrals for outside support. The
materials needed to present this information already exist. The
project did compile an annotated bibliography on Black fathers
with a section on fathering to share information on the strengths
and problems encountered by Black men in families as well as the
fathering experience in general. (A copy is in Appendix C.) The

Department of Education's "What Works" book was shared with staff,
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because it emphasizes the importance of parent involvement in

children's educational achievement.

(c) Apprcach for Staff. Both formal and informal approaches

were planned for the staff component of the project. Formally,
the project staff planned to participate in staff development
activities and other meetings already scheduled. In this way, no
additional meeting requirements would be made of staff members.
The project staff, therefore, asked to be notified and included on
the calender of appropriate center events. One training session
with the combined center's staff and at least one meeting at each
site were planned.

More of the transmission of information was expected to
result from informal gatherings and contacts. It became evident
in the early stages of the project that opportunities for
exchanginyg information and concerns on father involvement arose
spontaneously when recruiting Advisory Committee members, planning
the needs assessment, or calling a center for information, for

example. The unplanned one-on-one contacts with staff members
provided chances to share information.

Parents' Program

(a) Parents' Problems. Both fathers and mothers

acknowledged through the written needs assessment that their
participation in center activities was low. They differed,
however, in the degree to which they believed certain specific
factors contributed to father participation. Men were more likely
to believe that fathers did not participate, because females and
female-rclated activities dominated, activities were scheduled at

inconvenient times, and fathers were not intormed about




activities. Mothers were more likely to state that fathers did
not participate more, because females and female-related

activities dominated, the fathers were absent from the home, and

mothers did not inform the fathers of activities or encourage them

to participate. Staff members were more likely to believe that
fathers did not participate, because they felt no need to be
involved, were absent from the child's home, believed children are
the motners' responsibility, and fathers are not informed about or
encouraged by mothers to participate. Although it appears that

each of the three groups views the causes of low father

participation differently, it must be remembered that the
differences are only in the ranking of the causes, not in the
causes per se. Mothers and fathers agreed c. the Lop five reasons
(although fathers were less likely to believe that absence from
the home was a reason). Interestingly, mothers, fathers, a«d
staff generally agreed on the factors 1least likely to be
responsible for low father involvement (e.g., fathers distrust
staff, staff is urfriendly to fathers, the parcnt involvement
program lacks clear goals and objectives, fathers are not
interested, or fathers don't know how to work with young
children). These problems were, therefore, eliminated from
consideration as focal points for program planning.

Overall, four problems stood out as most responsible for low
father participation. The first was the need for information.
Everyone agreed that mothers did not tell fathers about or
enctourage them to participate in Head Start activities. This
suggests that fathers did not know about the activities or the

value of their participation in them. It is also possible that
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the fathers' absence from the home, the second highest ranked

reason given by mothers and staff, may be an acknowledgment of the

difficulty of relaying information to the father. The third

problem addressed was the predominance of female and
female-related activities. Lastly, the scheduling of activities
at ccocnvenient times, paricularly for fathers, had to be

considered.

(b) Proposed Program for Parents. The staff -- with input

from the curriculum committee -- developed a structured plan for
parent involvement activities. The plan was sufficiently open,
however, to allow the participating centers to suggest activities
and stratagies. Only one firm decision was made by the curriculum
committee -- that there would be two programs at two centers. One
program would be for mothers and the other would be for fathers.
The Advisory Committee members were adamant about this division,
because they strongly believed that male-female conflicts are an
underlying cause of the low rate of father involvement. Most of
the staff could reconni a few unfortunate incidents where
parents--who, it must be remambered, are frequently not married to
2ach other--were openly hostile towards one another and other
romantic interests of the former companion. Staffers were
reluctant to initiate a program that might aggravate these
hostilities. On the other hand, many mothers appeared to the
staff to have no relationship with their children's father as a
couple or as parents of a mutual child. (Appeared is the key word
because some women may claim to know nothing of their children's
father in order to meet certain eligibility criteria for various

government assistance programs.) In addition, within the Black




community nationally and especially in the project city, the issue

of male-female relationships and the crisis of the Black family is
frequently and hotly debated. The finding that mothers did rot
tell fathers about activities or encourage them to participate
could reflect an undercurrent of general wariness or cautiousness
between Black men and women.

The content of the parents' program was designed to emphasize
the three following issues: the child's need for the involvement
of both parents in his or her life, discussion of personal and
center barriers that interfere with parental participation, and
Parent-child activities designed to attract fathers, in

particular.

(c) Approach for Parents. The program for parents would be

instituted *..,ough the provision of writtea information, the
planning of special events, and the emphasis of father involvement
in ongoing center activities. The project did not want to sponsor
a program of activities thiat was expensive and could not be
maintained by the centers after the project ended.
Sites

Two (2) sites were selected. They were the Early Childhood
Development Center #1 (ECDC #1), a United Planning Organization
center, and Mt. Moriah, a National Day Care center. Each was
selected, in large part, because the directors were willing,
cooperative, and experienced and the need for increased father
involvement at those sites was high. ECDC #1 was selected to be
the center for the father's discussion group and Mt. Morjah was

selected as the site for the mother's group.




More information about the sites is presented in Section E.

Problems and Strengths.

Community Wide Activities

A Black Fathers' Symposium Committee was formed to publicize
the need for the increased involvement of Black men in family and.
community life, and to increase the awareness and involvement of
the larger community. This committee was not designed to focus
only on fathers of children in Head Start. In fact, a concern
that was frequently expressed whenever we initially met with Head
Start staff, parents, or other interested parties was the reason
for the targeting of Head Start fathers. There was apprehension
that the stereotype of the poor Black man being an irresponsible,
neglectful, absent father was being perpetuated. It was made
clear that the low rate of father participation in children's
education was a problem in this country without significant color,
ethnic, or income boundaries. The consequences of low father
involvement for poor children and Black and other minority
children, however, are likely to be more severe than are the
consequences of simiiarly situated affluent or white children.
With this common understanding, a community-wide network of people
was fairly easy to recruit.

The Symposium Committee was composed of representatives from
public agencies, the university, and social and fraternal groups.
Some of the more active members included representatives from
Cities-In-Schools, a city sponsored teen pregnancy program;
Planned Parenthood; the MAAT Institute, a private counseling
center whose director specializes in working with Black adolescent

males; the D.C. Commission on Public Health; Head Start; the
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Public Broadcasting Service; Delta Sigma Theta Sorority; and
Concerned Black Men. A partial 1ist of members is in Appendix D.

Meetings were hosted by the Institute and were scheduled as
needed, usually full committee meetings were held every two to
three months. At the first few meetings, the needs of Black
fathers were identified and discussed. The most pressing problems
facing Black men and consequently influencing their participation
in family and community 1ife were employment, training, education,
male-female relationships, early parenting, and substance abuse.
There was a great concern with the image of Black males presented
through the media and its effects on how Black men perceive
themselves and are perceived by others. After much discussion,
the Symposium Committee decided to sponsor a conference on
fathering for Black men.

A conference committee was formed to plan the conference. A
committee member, the director of the MAAT Institute, obtained
financial support for the conference from the Commission for
Racial Justice, United Church of Christ.

The theme of the conference was "Black Men in the Lives of
Black Children." It was held on a Saturday morning September 20,
1986 at Howard University's School of Social Work. Admission was
free. The Rev. Anthony Lewis of Conjressman Walter Fauntroy's
(District of Columbia) office was the keynote speaker. Four (4)
workshops, offered twice, were conducted: teen fathers as parents,
the law and parenthood, child development, and the reconstituted
family. Standing room only crowds were in the teen fathers'
workshops. In general, the attendance was much greater than was

anticipated. Nearly 140 Black males ranging in age from
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pre-adolescence to retirement age attended. Written evaluations
were extremely positive, with many men requesting that similar
forums be offered again. (See Appendix E for assorted conference
materials.) Numerous reauests for copies ot the conference
proceedings were received. A publication based on the conference
proceedings is currently underway.

The conference generated a great deal of publicity. Staff
and committee members were invited to participate in « nu.ber of
radio and television shows about Black fathers and their
relationships with their children. In fact, the committee's
activities inspired some of these shows. Of the invitations
received, approximately seven radio broadcasts were made and two
TV shows were done. Some public service announcements were not
run due to insuf’” :ient notification prior to the scheduled date
of the conference.

The Black Fathers Symposium Committee is being continued by
the Institute. Another conference is desircl.

Other Activity

A curriculum for the home-based component of the Parent-Child
Center was developed. (See Appendix F.) The purpose of the
curriculum was to provide specific activities that parents could
do with their children to encourage early interaction and to
foster the attitudes and skills needed by the children for success
in school, especially in science and math. Activities of
particular attraction for fathers were designed and included. In

addition, home visitors were encouraged to present the curriculum

to mothers and fathers.

- 55 -

680




Implementation of the curriculum was the responsibility of

the center, although project staff provided consultation on an

implementation plan.

Phase 2. Implementation

Objective 3. To implement the father involvement model in
a selected number of program centers in
Washington, D.C.

Staff Activities

The major formal activity for the staff was a training
session held in August, 1986. A half-day session on father
involvement was incorporated into the grantee agency's staff
training progranm. The staff from the two centers were
specifically requested to attend and other staff in attendance
participated. The content of the session was as follows: Overview
of the project's purpose and goal; national perspective,
initiatives, and resources (presented by Dr. Trellis Waxler of the
national Head Start Bureau); problems and needs of Black fathers
and families; results of the needs assessment; and p]qns for the
model program. Examples were used during the session and

participants were asked to share experiences and reactions.

Information and resources were shared. The bibliography on Black
fathers produced by the project and Reginald Clark's model of
parent responsibility, as well as portions of What Works, a
publication of the Department of Education were circulated.

One site was not represented at the training due to a loss of

staff at that time. An abbreviated training session was teld for

that center in October.
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Parent Activities

Full implementation of parent activiiies w»s scheduled to
begin in September, 1986. Due to extensive chanyes in Head Start
operations in the District that year, the proiect was delayed.
These changes and subsequent delays are discussed later in the
Problems and Strengths section. Each activity is described below.

0 Conference. The "Black Men in the Lives of Black
Children" conference was held in September. Flyers
were distributed to, and announcements of the conference
were made at, Head Start programs. Head Start staff and
at least one father from ECDC #1 attended. Participants
were not required to identify themselves as Head Start

parents, so it is possible that other Head Start fathers
were in attendance.

o Parent's breakfast. ECDC #1 sponsored a breakfast for
parents to introduce them to the Head Start program.
The project director attended and described the Father
Involvement project. She talked individually to the
fathers in attendance as well as to some of the mothers.

They expressed support for the objectives of the
program.

o Theater performance. A theatrical performance was
planned as a non-threctening and entertaining means
of attracting fathers and mothers to the center. The
Everyday Theater performed at ECDC #1 in October. The
staff and parents of Mt. Moriah, the other target
site, were invited (with the offer of prepaid trans-
portation costs for parents). The theater company,

a group of 16- to 24-year-olds (many of whom have
experienced severe personal! problems, e.g., neglect,
drugs, juvenile records, dropouts), depicts family
and child problems through original vignettes and
songs. The performance was held during the day.

Children, parents, and staff (project, center, and
UPO) attended.

0 Parents' meeting. A staff person attended a parents’
meeting at Mt. Moriah to explain the project and
recruit participants. No mother volunteered or
agreed to participate.

0 Newsletter. A newsletter for ECDC #1 was jointly
planned by the project director, center director, and
UPO staff members. Regular features were to include
reports from individual classroom teachers, a message
from the center director, information from the parent
coordinator, upcoming events, and information of
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particular interest to father involvement efforts.

"In the Know" «~as the name selected for the newsletter,.
The first issue featured stories on men in day care.

A male teacher at ECDC #1, an administrator and

former teacher, and a foster grandparent at ECDC #1
were interviewed. Copies were distributed by the
center. A copy can be found in Appendix 6

Individual resource books were planned for each

child and his/her family. The book was to have a
picture of the child and his/her father and/or mother.
Information on at-home activities, child development,
and such was to be included. This was never completed,
due to delays (discussed in the next section).

Special trips. Local trips were desired but not
planned.
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Phase 3. Evaluation

Objective 4. To conduct an evaluation of the effectiveness
and efficiency of the model.

An evaluation of each major project activity is presented.
Due to the differences in the type and purpose of activities, the
evaluation criteria and measures vary. Generally, however,
indirect and informal evaluation techniques were used. Problems
that significantly affected project implementation and
consequently evaluation are discussed.

Needs Assessment. The success of the needs assessment can

best be determi.ed by comparing the expected number of respondents
<0 the actual number and examining the value of the information
obtained. The Advisory Committee and staff had hoped that a
minimum of 50 parents (mothers and fathers) woulc participate in
the needs assessment. It was anticipated that few fathers would
be respondents. In fact, over 300 parents participated; 118 of
them were fathers or father figures. This response clearly
demonstrated two things: one, fathers are willing to identify
themselves as fathers, even in places where "single” mothers are
the norm; and, two, parents are., to some degree, supportive of
initiatives of the center and will reveal information in the
interest of their children.

The information gathered through the survey instrument has
been very useful to the project in identifying attitudes and
barriers to involvement and conflicting perceptions about parent/
father involvement and has use for others. It has been presented

at conferences where it has been well received.




It should be noted, however, that Head Start staff were
sometimes reluctant to participate in the written needs issessment
“or fear of reprisals if they answered honestly.

Community-Wide Efforts. Response to the charge for

community-wide efforts to address increased Black father
involvement across the board was high. Representatives from
different public and private service and social organizations
actively participated with the support of their respective
organizations, e.g., allowed their staff to attend meetings during
working hours. Financial support was provided for the major
activity, the conference, by one of the organizations.

Again, as in the rzeds assessment survey, the number of Black
men who came out on a Saturday morning to attend a conference on
fathering far exceeded the committee's expectations. Where 25 to
50 participants were hoped for, over 140 came. The written

evaluations of the conference were extremely positive.

Home-Based Curriculum. The home-based curriculum has not
been formally evaluate”; however, it has great potential for
parent and center use. The curriculum is divided into separate
free standing units that can be used by any parent or program
Without special training or expensive materials. Furthermore,
many of the activities are especialiy designed to appeal to men.

Staff Activities. The training for staff seemed to be well

received. Staff members were friendly, but appeared at times

overwhelmed by the expectations of the program in which they
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worked for the pay th2t they received. During the project
period, administrative and staff changes occurred. At the time of
program implementation, for example, Mt. Moriah was still trying

to staff its center as most of the staff members had left. Staff

time and morale, throughout the project period, varied in response

to organizational changes.

Parent Activities. The implementation of model parent

activities which was to run for four months unfortunately

coincided with operational changes in the local Head Start

Centers. The most significant change was the curtailment of the
center hours: Head Start became a half-day program. In addition,
center allotments and/or programs were changed. At the same time
that fhese changes went into effect, the local school system
started a pre-kindergarten program for four-year-olds that closed
two hours later than Head Start. As & result of these changes,
many eligible parents did not enroll their children in Head Start.
staff members were busy recruiting students during the months
chosen for project implementation. The two sites started off the
year with enrollments that appeared to be anywhere from 70-90
percent below capacity. Their primary focus, and rightly so, was
on child enrollment and not father involvement.

A11 of the activities that were implemented -- especially
the newsletter and the theater group -- were positively received.
However, parent attendance like child enrollment was extremely
low. Some activities -- e.g., the trips and the discussion groups

-- were not attempted, in part, due to the low enrollment.
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The model program of parent activities, for all intents and
purposes, was not fully implemented due to the unfortunate timing
of the project. The participation of the fathers in the needs

assessment and the conference strongly suggests that they are

willing to become involved in activities concerning their.

children.




D. DISSEMINATION

The results of various facets of the project have been
disseminated through conference presentations, the pub¥ic media,
and consultation with other professionals.

Conference Presentations. Presentations on the project have

been made at the following conferences:

0 Regional Head Start Training Conference (September,
1985 in Harrisburg, PA)

0 National Council on Family Relations (November, 1985
in Dallas)

0 Annual Symposium on Parenting (March, 1986 in
Philadelphia)

0 Head Start Program of the National Association for the
Education ¢f Young Children (November, 1985 and fall

of 1986)
The conference sponsored by the project's Black Fathers Symposium
Committee facilit ted the dissemination of information about the
impurtance of father involvement in children's development.
Opportunities for conference presentations continue. A joint
presentation on parent involvement has been submitted to the
American Education Research Association for presentation in April,

1988.

Public Media. The role of Black men in the social and

educational development of their children was presented by project
staff and Symposium Committee members (usually male) through

several radio and TV programs. Of these, three were at least 30

minutes in length.

Consultation. The experiences and findings of the project

have been and are being shared informaliy with other




professionals. More formally, the project director has provided
information on barriers to parent involvement to anotlicr grant

recipient.

Written Products. The bibliography on Black fathers and the

curriculum for parents is available for other centers and parents.
An article for journal submission and a publication based on the
conference proceedings are being prepared.

Continuing Activities. Dissemination activities will

continue with concentration on written products. The Black

fathers Symposium Committee will also continue.
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E. PROBLEMS AND STRENGTHS

During the project period, a number of problems arcse that
impeded the progress of the project. Some of these problems were
particular to the local Head Start program, but some appear to be
widespread and significant for all programs especially those in
urban areas. They are identified here in order to present a
better perspective on what "3 already recognized within Head Start
as a troubled area -- achieving high levels of parent involvement.
A cautionary note must be mace. Some of the problems cited are
based on observations of the project staff. No formal process
revealed these problems. In addition to the problems, some
outstanding strengths were also observed in the same casual
manner. Both problems and strengths are presented with limited
commentary. It is hoped that these observations can help in
future program planning.

Problems

Organizational Problems. The problems that most affected the

project were the drastic changes that occurred within the 1local
Head Start grantee organization. Among those changes were the
replacement and reassignment of key administrators, the physical
relocation of the grantee agency, the unwanted (by the centers)
reduction by half of the program day, and the loss of staff.
These organizational disturbances, as might be expected, hampered
new program efforts as most centers and staff had to adjust to the
new demands these disturbances created. The reduction in the
program day, in particular, affected the project. Enrollment in

Head Start was severely low whkin the program year started. For
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two months or more, the center sites were busy canvassing for
eligible children. They found themselves in competition with the
public school system which, coincidentally, had just started a
full-day preschool program. Fortunately, a full-day program was

reinstituted but that occurred after the project was officia]]yf

over.

Multiproblem Families. Social service agencies and private
practitioners increasingly describe clients -- especially children
and young families -- as having multiple, severe problems for
which solutions are long-term, demanding, expensive, and, often,
unavailable. Head Start centers are seeing similar families. In
urban areas, in particular, centers are serving poor children and
families with a host of problems. Homelessness, drug abuse,
teenage pregnancy, and family violence are some of ihe problems
that complicate other problems Tlike inadequate education,
unemployment, and poor parenting skills. Staff members express
sympathy for the families, but experience frustration and despair
when attcmpts are made to help. What can they do with their
limited budget, salaries, training, and resources?

Staff Support. Head Start staff seem to be discouraged by

the support offered them, particularly in terms of their salary.
There were grumblings expressed about the low salaries and the
frequent loss of good workers to the school system where pay is
higher. Staying with Head Start -- especially at
non-administrative levels -- costs individuals. For the demands

and responsibilities placed on staff persons, better pay and

better training are critically needed.
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Strengths

The most notable strengths observed were those involving

people.

Head Start Staff. With all the demands placed on them and

tne Timited resources, the Head Start staff was, overall, very
dedicated and committed to the families they served. Many were

eager and cooperative. The parent coordinators and directors were

especially talented and inventive.

Community Organizations and Persons. The success of the

conference and the Black Fathers Symposium Committee demonstrates
the concern and willingness of organizations and individuals to
work towards increasing fathers' involvement in their children's

lTives. Some way to harness that energy is needed.
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F. CONCLUSIONS AND RECOMMENDATIONS

Conclusions -

The project revealed information and insights into parent
involvement in Head Start generally as well as the specific
involvement of Black fathers. The most important information in
terms of the validation of Head Start concerns and the need for
direction can be summarized in six concluding observations.
First, Black mother involvement ir Head Start activities is low
and Black fathar involv.ient is extremely low. Parents and staff
attest to this. More serious, however, is the possibility that
staff expectctions for the amount and type of involvement by Black
mothers and fathers have subtly clianged over the last few years
and may be different from the expectations held at the national
Head Start level. These staff expectations may also alter (as a
halo effect) the parents' involvement.

Second, Head Start staff is committed to the historical idea
and value of parent involvement and the present critical need for
the involvement of Black mothers and fa’hers in their children's
education. They are, however, frustrated by the limitations of
information and support resources to make significant changes.

Third, parent needs, particularly the needs of low-income
Black fathers and mothers in urba:z areas, are great. Parents and
families with muitiple, serious needs and problems are becoming a
significant population. Poverty (whether an individual is
employed or not); homelessness (or the real threat of
homelessness); poor, larger world social skills; "too ycung,"

immature parents; inadequate fami. anz community support;
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illiteracy (both academic and cultural); and substance abuse are
Just some of the serious problems confronting a growing number of
lTow-income familiec. Many parents come to Head Start encumbered
by these problems. On the other hand, the needs assessment
revealed a significant minority of parents may not be as i1}
prepared for the world as casual observation suggests. For
example, a third of the male respondents had some college
education. This finding highlights the need for diverse programs
and approaches.

Fourth, Black fathers are interested in their children's
development. This affirmation of interest and concern is
important to recognize. It may not be evident in behavior, but
the interest is there. Converting that interest to long-term
commitment and meaningful parental behavior is the challenge.

Fifth, Head Start staff, mothers, and fathers differ in their
perceptions of the causes of low father involvement. It is likely
that they differ also in their attitudes towards ang perceptions
of the appropriate roles of the staff, fathers, and mothers.
These differences must be substantively addressed--not just
acknowiedged.

Sixth, the larger Black community is committed to many of the

same goals as Head Start, and it is responsive to collaborative
efforts to achieve those mutual goals.

Recommendations

The following recommendations are suggested as stebs towards

developing effective father (and parent) involvement programs in

Head Start.
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Review the expectations of the parent involvement
cemponent in view of parent needs and staff support
and resources. It is likely some adjustments will
have to be made.

Develop rarent involvement programs that are more
cognizant of not only male interests, but also child,
family, and marketplace needs.

Continue the process of needs assecsment by asking for
continuous feedback from mothers and fathers. Initial
family assessments are a good start, but progress

should be continuous. Family assessments may mean two
sets of assessments for one child.

Involve more men and other community groups in Head
Start operations as staff, advisors, or collaborators.

Provide greater support -- preferably in pay and also
in resource support -- to Head Start staff.
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WA

Institute for Urban Affairs and Research

PREAMBLE: Father Involvement In Head Start

The Institute for Urban Affairs and Research, Howard
University, is implementing a project to deve'np strategies to
increase fathers' involvement in Head Start programs. Father
involvement, for this Pproject, is defined as the participation of
adult male role models from the children’s families or social
networks in Head Start program activities. Therefore, adult male
role models c¢an be the father, grandfather, uncle, cousin, or a
close family friend.

The first objecctive of the project is to conduct a needs
assessment on the involvement of Black fathers or male role models
in Head Start activities. You will be asked questions about the
need for father involvement, the reasons for low father
involvement, and wazys to increase father involvement. If you
should come tu a question that you do not want to answer, pleacze
go on to the next question. There are no right o wrong answers
to the questions. We are interested in your percep.ions and
opinions about father involvement.

Your participation is completely voluntary and all your
answers will be kept strictly confidential. No names will be
used. We are indebted to you for your assistance in this project.

A

Howard University
2900 Van Ness Street, N.W., Washington, D.C. 2000¢
(202) 686-6770
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Father Involvement §in Head Start
$taff Needs Assessment

Center:

ID No.:
(For Office Use Only) v

Sex: Female Male
What is your age?

What is the highest level of education you have completed?

Please list other skills or educational training?

wrat is your job title?

Briefly d - ribe ynur job:

Length of employment at Head Start:

On the average, how many parents would you say participate
weekly in the various activities offered by your Head Start
center?

(specify in numbe.s)

Which parents are more likely to be involved in center
activities?
wothers fathers (male role moaels)

Which age group best represenis the majority of parents who
attend center activities?

under 18 yrs. 30 to 35 yrs.

18 to 23 yrs. 36 yrs. and abo-e

24 to 29 yrs. —___no noticeable age
difference

Overall, how would you rate father (or male role model)
involvement in your center?

excellent good fair poor not sure




12. The following is a list of activities often offered b»v Head
Start programs .0 involve parents in the education of their
children. Please indicate which ones are offered by your
center.

@. Chaperone field trips
T b. Assist with administrative duties

€. Organize special events (e.g., holiday programs)
___d. Organize fund-raisers '

e. Assist in the kitchen

f. Assist with custodial duties

g. Monitor children's classroom activities

h., Monitor children's play time

i Parenting seminars and workshops

j. Educational courses (e ., GED courses)

k. Arts and crafts courses

1. Job training

m. Parent policy commi.tee

n. Other (please list them)

135. In which of these activities are parents most likely to
participate?

14. In which of these activities are fathers (or male role
models) most likely to participate?

15. In which of these activities are fathers {(or male role
models] least likely to participate?

In which of these activities would you like to see father (or

male role model) participation increased?

i 16
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17. Does your program bave activities that are specifically
designed for imvolving fathers (or male role models)? If
yes, please list them.

18. Based on your experiences at your center, how important do
you think it is to involve fathers (or male role models) in
the edurational experiences of their cnildren?

very important
important

not so important

not important at-all

i

19. The following is a list of some characteristics that are

significant to the dewelopment of the child.
to what exteat you feel! father
jnvolvement is beneficial to the child

ways.

No Little
Characteristics Benefit Benefit

Please indicate

(or male role model!

Some
Benefit

in the following

Much Don't
Benefit Know

Self-coucept

Inquisitiveness

Assertiveness

Aggressiveness

Verbal ability

Social behavior

Interactior with other
children

Interaction with adults

Attentiveness

Self-control

A




20. Are there other ways in which father (or male role model)
involvement is beneficial to the development of the child?
If yes, pleise list them.

21. The following is a list of some ways in which involvement in
the child's educational experiences can impact upon the
father (or male role model). Please indicate to what extent
you feel involvement can be beneficial to the father (or

male role model).

Impact on Father No Little Some Much Don't
(male role model) Benefit Benefit Benefit Benefit Know

Self-worth

Self-confidence _

Educational development

Job skills development

Expand social circle

Greater commitment to
family life _ . _

Greater understanding
of the child's growth
and development . e

Leadership skills _

Communication skills

Greater appreciation
of the child's needs _ e

22. The following is a list of some ways in which parent (or
father) involvement can be beneficial to Head Start
centers. Please indicate to what extent you feel parent
jnvolvement has been beneficial tc¢ your center?

'
w
'
ey
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Impact on No Little Some Much Don't
center ____Benefit Benefit Benefit Benefit Know
Allows the staff to get
to know the parents
Learn about parent's
feelings amd walues
Develop good scaff-
parent relationship
Assist administrators/
teachers with various
duties
Makes it easier for staff
to understand and
interact with children
Allows staff more time
for planning L
Discover the real needs
of the parents and
their children
23. The following statements reflect some ways in which parcat
involvement might be detrimental to the child's learning
experiences or to the center operations. Please
indicate the extent to which you agree or disagree with the
the following e*atements.
Strongly Not Strongly
Agree Agree Sure Disagree Disagree
a. Parent involvem .t
programs are too
broad i~ scope
and should be
limited to activities
related to educating
children —
b. Many parents are
not really
cuncerned about
the quality of
their children's
education. -




¢. The tutoring or
teaching efforts
by parents some-
times conflict with
the teachers'
classroom efforts.

d. Many parents lack
the skills needed
to assist at the
various levels of
Head Start and this
impairs the center
operations.

e. Many parents have
negative attitudes
foward the »rogram/
center and staff.

f. The home and school
environments should
be kept separate in
matters of curriculum
development.

g. The parents in our
center sometimes
have too much
control over policy
decisions.

h. Parent involvement
in the classroom
causes children to
be too dependent on
the parents.

i. Many parents are
not mature enough
to be of significant
help to Head Start
staff.

4. There are a number of reasons for low father {or male rcle
model) involvement in Head Start programs. The following is
a list of some of those reasons. Please check the ones that
you think are most responsible for low father (or male role
model) involvement.

activities are for the most part female-related

L
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Head Start staff is mostly female

Head Start staff does not view father (male role model)
involvement as particularly important

Head Start staff is unfriendly toward fathers (male
role models)

fathers (male role models) feel there is no need to be
involved, if the mother is involved

fathers (male role models) distrust Head Start staff

fathers (male role models) are uncomfortable with young
children

fathers (male role models) feel that children are the
mother's business

fathers (male role models) are too impatient with young
children

activities are offered at inconvenient times for
fathers (male role models)

fathers (male role models) are not really interested in
their children's educational experiences

fathers (male role models) do not fee! they are capable
of teaching their chiidren

parent involvement programs lack clear-cut supervision,
planning, and specificity

parent involvement programs lack clear-cut goals and
objectives

father (male role model) is absent from the home

fathers (male role models) are not really clear about
what parent involvement entails

fathers (male role models) feel that the education of
children is the center's responsibility

fathers (male role models) do not know how to work with
young children

mothers do nct tell fathers (male role models) about of
the importance of their input

mothers do not encourage fathers (male role models) to
be involved with their children




25. Do you~know of other reasons that are not listed above? If
yes, please list them.

26. A successful parent involvement program entails using a
variety of strategies to recruit parents (particularly
fathers). Some of these strategies are listed below.
Please check the ones that have been used by your program to
solicit parent participation.

send flyers to parents provide funds for child
care during parent
activities

publish newsletter provide funds for tran-
with information sportation
especially for fathers

schedule popular pubdblic ) increase the number of
figures to speak on various men on staff

issues pertaining to

father involvement

develop a variety of provide meals at the

activities various activities
schedule activities during continually stress the
evening hours importance of parent

involvement

schedule activities at make the center easily
various places other accessible to the parents

than the center
sponsor seminars for men

only

develop activities that continually ask parents

are fun, interesting, for their ideas and

and informative suggestions

post flyers at school and personalize outreach to

in the community parents, such as tele-
phoning individual
parents

27. Which of the strategies listed above were most effective in
soliciting parent participation?

0
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28. Are there other strategies not listed ahove used by your
program to involve parents? 1If yes, please list them.

29. Does your program have strategies that are specifically
designed to involve fathers (or male role models)? If
yes, please list them.

30. If a project to increase father (or male role model)
involvement was offered to your center, in what ways
would you be willing to participate?

31. What types of parent involvement programs or activities would
you like to see implemented at your .center?

Additional Comments

16
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Father Involvement in Head Start
Parent Needs Assessment ~
(New Parent Form)

Sex: Female Male
What is your age? |

What is the highest grade level you have completed?

- e e o

Piease list other skills or educational training?

What is your marital status?

What is your relationship to the child in the Head Start
program?

How many children do you have?

-

On the average, how often do you think you will participate
in the various activities sponsored by Head Start?

once a week or more

~T " once or twice a month
never

every 2 or 3 months
_a few times a year

The following is a list of activities often offered by Head
Start programs to involve parents in the education of their
children and to contribute tc the parents' personal growth,
Please indicate the ones in which you think you will
participate this schoo! year.

Monitor children's play
time

___Chaperone field trips

Assist in the Head Attend parenting

Start Office

Organize speciai
events (e.g., holiday
programs)

Organize fund-
raisers

Assist in the
kitchen

Assist with tran-
sportation

seminars and workshops

tnroll in ‘educational
courses (e.g., GED
cour ses) )

Enroll in arts and
crafts courses

Enroll in job training
programs

Serve on parent policy
committee or council




Assist with custodial ___ Tutor child at home
duties

Mointor children's Other (please list them)
classroom activities

o

10. How important do you think it is to involve parents in the
educational experiences of their children?

not so not imoor-
__ very important __ important __ important __ tant a. all

11. How important do you think it is to involve fathers (or male
role models) in the educational experiences of their
children?

not so not impor-
_ very important __ important __ important __ tant at all

12. The involvement of {fathers (or male role models) in
children's educational experiences can be beneficial to
the father-child relationship in a number of ways. Please
indicate to what extent you agree or disagree with the

following statements.

By involving them-

selves with their Strongly No t Strongly
children...........  Agree __ Agree Sure Disagree Disagree
a. fathers learn to

to be more sen-

sitive to their

children's needs

b. fathers learn to
be more affection-
ate with their
children

c. fathers learn to
reason with their
children

d. fathers use less
physicai punish-
ment with their
children

e. fathers encourage
their children

to express them-
selves

102
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f. fathers develop
a clearer undar-
standing of their
children's growth
and czvelopment

13, Some people feel that father involvement in Head Start
activitles may not be beneficial to the father or the child.
The following list represents some ways in which father
invelvement may not be positive. Please indicate to what:
extent you agree or disagree with the following statements.

Father involvement Strongly Not Strongly
Mayseeeaosasesessss  Agree  Agree Sure Disapree Disagree

a. encourage the
child to be too

dependent -

b. encourage the
child to be too

—— - ——

————— - —

time for his own
personal
activities

e. involve the father

—— e G, e o — ——

activities

- -——— —— g

14. There are a nunber of .reasons for low father (or male role
model) involvement in Head Start program activities. The
following is a list of some of those reasons. Please check
the ones that you think may be most responsible for low
father (male role model) participation.

_activities are for the most part female-related
- Head Start staff is mostly female

- Head Start staff does not view father involvement as
particularly important

___Head Start staff is unfriendly toward fathers (male role
models)

___fathers (males role models) are too impatient with young
children

143




fathers (male role models) do not know how to work with
young children

fathers (male role models) feel there is no need to be
involved, if the mother is involved

fathers (male role models) distrust Head Start staff

fathers (male role models) feel that children are the ‘
mother's business

activities are offered at inconvenient times for fathers
(male role models)

fathers (male role models) are not really interested in
tkeir children's educational development

fathers (male role models) do not feel they are capable
of teaching their children

fathers (male role models) are uncomfortable with young
children

parent involvement program lacks clear-cut supervision,
planning and specificity

parent involvement program lacks clear-cut goals and
objectives

father (male role model) is absent from the home

fathers (male role models) are not really clear about
what parent involvement entails

fathers (male role models) feel that the education of
children is the program's responsibility

mothers do not tell fathers (male role models) about
the importance of their input

mothers do not encourage fathers (male role models) to
be involved with their children

_ others (please list them)

15. A number of strategies for increasing father (or male role
model) participation in Head Start program activities have
been suggested. The foilowing list represents some of
those strategies. Please check the ones that you think will
be effective in attracting their participation,

i
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_ send flyers to parents provide funds for chijld

_ develop activities that

i6'

17.

care during parent
activities

publish newsletter with provide funds for
information especially transportation
for fathers

schedule popular pudblic increase the number of men
figures to speak on issues . on staff

pertaining to father

involvement

develop a variety of provide meals at the
activities various activities

schedule activities during
evening hours

continually stress the
importance of parent

4 involvement
_ schedule activities _ make the center easily
at various places accessible to the parents
other than the
center

continually ask parents for
are fun, interesting, their ideas and suggestions

and informative

sponsor seminars for men
only

post flyers at school and personalized outreach to

in the community parents, such as ’
telephoning individual
parents

1f a project to increase father (or male role mode!l)
involvement was offered in your child's center, would you
be willing to participate in such an effort?

—e__Yes, I would ____no, I would not

I{f yes to question #16, what types of parent involvement
programs or activities would you like to see implemented in
the Head Start program?
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3.

4.

7ather Involvement in Head Start
Parent Needs Assessment

Center:

~

(For Office Use Only)

ID No:

Sex: Female Male
What is your age?

What is the highest grade level you have completed?

Please list other skills or educational training?

What is your marital status?

What is your relationship to the child in Head Start”

How many children do you have?

On the average, how often do you participate in the various
activities sponsored by Head Start?

every 2 or 3 months

. once 2 week or more
a few times a year

once or twice a month
never

The following is a list of activities often offered by Head
Start programs to involve parents in the education of their
children and to contribute to the parents' personal growth.
Please indicate the ones in which you have participated
during the past year.

Chaperoned field trips Monitored children's play

time

Assisted in the Head Attended parenting
Start office seminars and workshops

Enrolled in educatijonal
courses (e.g., GED

Organized special
events (e.g., holiday

programs) courses)

Organized fund- Enrolled in arts and
raisers crafts courses

Assisted in the Enrolled in job training
kitchen programs
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— Assisted with tran-
sportation

__. Assisted with custodial
duties

Monitozed children's
classroom activities

10, How jmportant do you thiuk it

Served on parent policy
coumittee or council

Tutored child at home

Othes (please list them)

§s to involve parents in the

educational experiences of their children”

__ very jmportant

.. joportant

not so
_ fimportant

not jmpor-
__ tant at all

11. How i{mportant do you think it is to involve fathers (o* male

tole models) {in the

children?
__ very jmportant

12. The involvement of

educational

__ important

fathers

experiences of their

not {impor-
__ tant at all

not so
__ important

(or male role models) in

children's educational experiences can be beneficial to

the father-child relationship in a number of ways.

Please

indicate to what extent you agree or disagree with the

following statements.

By involving them-
selves with their
chi‘drenl'....’l...

Strongly
Agree

Agree Sure

Not Strongly
Disagree Disagree

a. faihers learn to
to be more sen-
sitive to their
children's needs

b. fathers learn to
te more affection-
tate with their
children

¢. fathers learn to
zeason with their
children

d. fathers use less
physical punish-
ment with their
children
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2. fathers encourage
their children
to expreses them-
selves

f. fathers develop
a clearer under-
standing of their
children's growth
and development

13. Some people fec) that father involvement in Head Start
activities may not be beneficial to the father or the child.
The !olloGT%g“T?f? represents some ways in which father
involvement may not be positive. Please indicate to what
extent you agree or disagree with the following statements.

Father {nvolvement Strongly Not Strongly
may.ooooo-ooooooo-- ég!'ee égree sure Disagree Disagree

a. encourage the
child to be too
dependent

b. encourage the
child to be too

2ggressive _

e ——

d. restrict father's
time for his own
personal
activities

e, involve the father
in unimportant .
activities

14. There are a number of reasons for low father (or male role
model) involvement in Head Start program activities. The
following is a list of some of those reasons. Please check
the ones that you think are most responsible for low father
(male role model) participation.

activities are for the most part female-related

Head Start staff is mostly female
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Head Start Itlf& does not view father involvement as
particularly important

Head Start staff is unfriendly toward fathers (male role
models)

fathers (males role models) are too impatiemt with young
children

fathers (male role models) do not know how to work with
young children

fathers (male role models) feel there is no need to be
involved, if the mother is involved

fathers (male role models) distrust Head Start staff

fathers (male role models) feel that children are the
mother®'s business

activities are offered at inconvenient times for father:
(male role models)

fathers (male role models) are not really interested in
their children's educational development

fathers (male role models) do not feel they are capatle
of teaching their children

fathers (male role models) are uncomfortable with young
children

parent involvement program lacks clear-cut supervision,
planning and specificity

parent involvement program iacks clear-cut goals and
objectives

father (male role model) is absent from the home

fathers (male role models) are not really clear abdbout
what parent involvement entails

fathers (male role models) feel that the education of
children is the program's responsibility

mothers do not tell fathers (male role models) about
the importance of their input

mothers do not encourage fathers (male role models) to
be involved with their children

others (please list them)
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15. A number of strategies for increasing father (or male roje

16.

model) participation in Head Start program activities have
been suggested. The following list represents some of
those strategies. Please check the ones that you think will
be effective in attracting their participation.

send flyers to parents provide funds for
child care during parent
activities

publish newsletter with provide funds for
information especially transportation
for fathers

schedule popular pubdblic increase the number of men
figures to speak on issues on staff

pertaining to father

involvement

develop a variety of provide meals at the
activities various activities -~

schedule activities during continually stress the

evening bhours importance of parent
involvement

schedule activities make the center easily
at various places accessible to the parents
other than the center

develop activities that continually ask parents for
are fun, interesting, their ideas and suggestions
and informative

sponsor seminars for men

only
post flyers at school] and personalized outreach to
in the community parents, such as
telephoning individual
parents

1f a project to increase father (or male role mode})
involvement was offered in your child's center, would you be
willing to participate in such an effort?

yes, 1 would no, 1 would not




17. 1f yes to question #16, what tyvpes of parent involvement
programs or activities would you iike to see implemenied in
your Head Start program/center?

Additional Comments
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Introduction

The A\?etlcan family, the soclal sciences and the law are
rediscov:tlﬁg fathers and the multiple roles they can play in .
their children's lives. Ten to fifteen years ago, fathers were
viewed as detached and distant, primarily playing the roles of
breadwinner and disciplinarian. They are now recognized as being
important to their children's intellectual, emotional, and social
development, Fathers are demonstrating competency in éurturing
and raising children, within a traditional family setting or

alone,

The Jong-standing image of Black men as incompetent fathers
has been slewer to change. Black fathers have been depicted as
irresponsible, uncaring, inadequate, and often absent from their
children's lives. Despite research findings to the contrary, the
image persists.

This bibliography is an attempt to provide a balanced view of
Black men as fathers. It addresses seven issues. Section |
offers a brief overview of research on Blaz.: fathers. The next
six sections present bibJiographies with selected entries
annotated. Section ]l provides a historical background on the
Black American family by listing some readings pertaining to the
African heritage of Blacks. The section also lists books and
articles on family structure and functioning, female-headed
households, participation of fathers in decision-making, and

parent-child relationships.
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Section J11 addresses the father's changing role in modern
society and presents information on his instrumental (economic
support) ané bis expressive (domestic and emotional) functioning.
Today, a blending of these once distinct roies is evident.
Sections IV and V focus on readings about father-son and
father-daughter relationships, emphasizing the father's central
role in the personality development and sex-role socialization of
his children.

Section VI lists books and articles concerning the single or
remarrjed father, such as child custody, child support (for
non-custodial fathers), and raising children/stepchildren.
Finally, in section VIl a group of general books on fathering (or
parenting) describe child development and child rearing.

Readers should note that this bibliography is not exhaustive.
Entries were selected based on their recency and scholarship.
The collectjon should, however, be useful to Black fathers and

give some direction to those interested in Black fathers.




1. Retearch on Black Fathers: Overvlew and References
3

? ) by Gayle Weaver

The portrayal of Black fathers, In both scholarly works and
the popular literature, has been {imited and dismal (Gary, 1981;
McAdoo, 1981). While research and recognition of the father's
important role in child development increased dramatically
during the 1970s (Biller, 1971; Lamb, 1976; Lynn, 1974), the
majorjty of that informatior represented the experiences of
middle-class, white men. Very little is xnown about the actual
roles Black fathers plav in the cognitive and emotiocnal
development of their children. |

Traditiorally, most s :i:}! ., ientists assumed that Black
fathers were absent from 1 : samilies, had little or no
involvement in child-rearing, and were incompetent as men,
husbands, and fathers (Frazier, 1950; Moynihan, 1965; Pettigrew,
1964; Rosen, 1969%9). Even when Black fathers were present in the
home, it was assumed that they represented poor role models for
their children (Moyniltan, 1965). Miany of ihe unfavorable
conclusions about the role performance of Black fathers appear to
be based on the fact that Black men as a group have more
difficulty in providing economically for their families.

In an examination of government statistics, Gary (1981)
found, as have many others, that Black men in comparison to white
men are more Jlikely to be unemployed or hold low-status,
low-paying jobs. Alilough the data reflsct the notable economic
difficulties encountered by the average Black man, they do not

121
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provide any direct information on his participation in
child-reariag. Partly due to the inadequacies of research that
is based on aggregate data and the views of mothers/wives about
fathers, Black fathers continue to be stereotyped as invisible,
powerless in the family, and uninterested in the development and
socialization of their children (Hopkins, 1973; McAdoo, 1981;
Price-Bonham & Skeen, 1979).

Emerging research, however, is beginning to dispel the long
heid negative assumptions about Black fathers. Research
indicates that fathers play many roles in the family such as
provider, decision-maker, and nurturer. For example, MzAdoo's
(1979) study of middle-income Black fathers revealed that fathers
shared equally in decisions about child-rearing activities and
that most fathers were nurturant (e.g., showed warmth) toward
their preschool children. McAdoo pointed out that the fathers
appeared to be very concerned about their children's welfare. In
a study of lower, middle, and upper-class Black and white
fathers, Price-Bonham and Skeen (1979) found that Black fathers
were very expressive or nurturant when interacting with their
children.

Cazenave's (1979) study of southern, middle-income Black
fathers also demonstrates that fathers play an active role in
child-vrearing. In his study the fathers reported being more
involved than their own fathers had been in child-care (e.g.,
charring diapers, babyslttlng,'and playing with children),
spen..rg more time with their children, and physically punishing

their children less often than their fathers had punished them.

192 -a-
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Moreover, Cazenave found that the fathers saw their role as
lntegratlﬁ;-the functions of economic provider, guide, teacher,
authority figure, companion and protector, that is, both
instrumental and expressive functions. Of particular interest is
the fact that fathers regarded the guid .nd teacher role as an
important aspect of fathering. Fathers expressed a great concern
about school achievement, survival skills, and social skill
development of their children. Allen's (198]1) study of
middle-class Black and white families from the Mid-west
corroborated the belief that Black fathers are generally active
participants in nurturing their sons and child-rearing.

Although these studies clearly show that Black fathers are
active on both the instrumental! and the expressive levels, they
focus almost exclusively on middle-class Black fathers. Research
on the lower-class Black father is limited. A review of the
literature revealed one study which examined Black fathering in
three social class groups (Honig & Mayne, 1982). The study found
that middle-class fathers were significantly more responsive to
their preschool children's developmental needs than both the

lower-lower class and upper-lower class fathers. This evidence

provides support for the theory that given the necessary economic
resources, the Biack father wifl more than likely be an active

participant in child-rearing (Cazenave, 1979).
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11. The Black American Family: Prevailing Theories

Current literature recognizes the special strengths of Bl;ck
American families, many of which derive from the African heritage
and have survived, with adjustments, the institution of slavery.
One of these strengths is the extenced family, in existence today
despite weakening due to urbanization and the resulting diaspora.

Black families hold an unusually egalitarian attitude
towards family roles and decision-making, another great strength.
Present research shows that the popular concept of a widespread
Biack matriarchy, besides being a misnomer, is false. Black men
play a central role in family life.

The following section lists books and articles on the
African heritage, family structure and functioning, female-headed
households, participation of fathers in decision-making, and

parent-child relationships.



A. African Herlitage

Berry, M. F., & Blassingame, J. W. (1982). Long memory: _The
Black_experience in America. New York: Oxford University
Press.

Fortes, M. (1960). Kinship and marriage among the Ashanti. In
A. R. Radcliffe-Brown & D. Forde (Eds.), African_systems of

marriage {pp. 207-251). New York: Oxford University Press.

Franklin, J. H. C. (1980). From slavery to_freedom: _A history

s —— — . > —— . YO ——— Y —— ——————— g —

of Negro Americans. New York: Alfred A. Knopf.
Herskovits, M. J. (1958). Dahomey, an ancient West African
kingdom. New York: J. J. Auguston.

Herskovits, M. J. (1966). The New World Negro. Bloomington, IN:
Indiana Press.

Gutmaa,, H. G. (1976). The Black family in_slavery and freedom:

D ——— - - —— -l - > — w l  — ———n—  —— ———— s = —

1750-1925. New York: Pantheon Books.

Murdock, G. P. (1959). Africa: Its people and their culture
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history. New York: McGraw-Hill.

Nobles, W. W, (1974). Africanity: 1Its role in Black families.
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Williams, Chancellor. (1976¢). The destruction of Black

civilization: Great issues of a race, from 4500 B.C. to

2000 _A.D. (rev. ed.). Chicago: Third World Press.,
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B. Family Structure and _Functlening

Adams, BI N, (1980). The family: A socidlogical interpretation.

Chicage: Rand McNally.

In chapter six Adams describes the continuation of African
family stability among Black Americans. He argues that a
subculture of stable Black families, often extended, existed even
in pre-emancipation America and persists today.

Berry, M. F., & Blassingame, J. W. (1922). Long memory: _ The
Black experience in_America. New York: Oxford Univeris y

Chapter three focuses on the enduring institutions of the
Black church and family, which have sustained Black Americans
through poverty and prejudice. Berry and Blassingame discuss the
socioeconomic reasons that many Black fathers deserted their
families in the past. The authors emphasize, however, that
today, as before, men head the majority of Black families.

Billingsley, A. (1968). Black families in white America.
Englewood Cliffs, NJ: Prentice-Hall.

Billingsley, A. (1973). Black family structure: Myths _and

- s o - —— s e o e s o —— e —— —

realities. Paper prepared for Joint Economic Committee-
Subcommittee on Fiscal Policy, United States Congress.

Coser, R. L. (1964). The family: _Its_structure and functions.

New York: St. Martin's Press.

Frazier, E. F. (1966). The Negro_family in_the United States
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(rev. ed.). Chicago: University of Chicago Press.

Herskovits, M. (1958). The myth _of the Negro past. Boston:
Beacon Press.

Martin, E. P., & Martin, 3. M. (1978). The Black_extended
family. Chicago: University of Chicago Press.

Taking a new, positive perspective on the Black extended
family, the Martins focus on both its history and current
situation. They discuss the complex mutual aid system inherent

in such a family set-up, including financial and emotional
support.

Scanzoni, J. (1977). The Black family in modern society (2nd

ed.). Chicago: University of Chicago Press.

Schulz, D. A. (1970). The role of the boyfriend in lower-class
Negro life. 1In C. V. Willie (Ed.), The_family life of Black

people (pp. 231-243). Columbus, OH: Charles E. Merrill.

-5-127




Staples, R. (1981). The Black American
and C. Mindel (Eds.), Ethnic_families_
and variations (pp. 217-24% « New York:
Holland.

Staples, R. (1978). The Black family:

family. In R. Haberstein
in America: Patterns
Elsevier North

Essays and studijes (Vol. |

1). Belmont, CA: “Wadsworih.
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C. Female-headed Households

Adams, B. N. (1980). The family: A _sociological_perspective
3rJ®d.). Chicago: Rand McNally. -

Adams discusses female-headed households and the
traditionally strong Black woman. He argues that problems
encountered by Black men originate in discrimination imposed by
white society and not in conflicts with Black women.

Adams, P. L., Milner, J. R., & Schrepf, N. A. (1984). Fatherless
children. New York: John Wiley.

In chapter one the authors examine sociological research on
the Black American family. They point out that most Black
children grow up with some adult male role model present, be he
their father, grandfather or uncle.

Bachrach, C.A. (1983). Children in families: Characteristics of
biological, step-, and adopted children. Journal of

Bilge, B, & Kaufman, G. (1983). Children of divorce and
one-parent families: A cross-cultural perspective. Family

—— o —— -

Bould, S. (1977). Female-headed families: Personal fate,
control and the provider role. Journal of Marriage_and_the
Family, 39, 339-349.

Bracey, J. H., 3r., & Rudwick, E. (Eds.). (1971). Black
matriarchy: Myth or reality? Belmont, CA: Vadsworth,

Hale, J. E. (1977). The woman's role: The strength of Black
families. First World, 1, 28-30.

Meindl, N. V., & Getty, C. (1981). Life-styles of Black
families headed by women. In C. Getty & W. Humphreys
(Eds.), Understanding the famiJy: Stress and change_in

American family life (pp. 157-184). New York:
Appleton-Century-Crofts.

Meindl and Getty describe and assess the functioning of three
Black, female-headed families. They conclude that, despite the
economic burdens on them, these women and their children cope and
grow admirably.

Ross, H. L., & Sawhill, I. V. (1975). Time_of_ transition:_ _The

growth of families headed by women. Washington, DC: The
Urban Institute.
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Staples, R. (1981). The myth of the Black matriarchy. In F. C.
Steady (Ed.), The Black _woman cross-culturally (pp. 335-348),
Cambridge, MA: S3Schenkman.

Staplei' c‘h"lllenges the concept of the Black matriarchy. He
describes Black American women as victims of a racist, sexist,
and capitalist society.

129
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D. Fathers: Participation In Declsion-making

,‘_su
Hammond, 9.4 & Enoch, 3. R. (1976). Conjugal power relations
among Black working class families. Journal of Black

Studies, 7, 107-128.

Hammond and Enoch's study of decision-making in both working
and lower-middle class Black families revealed that the majority
of both husbands and wives find wife-dominance undesirable,
usually favoring a husband-dominant, and occasionally an
egalitarian, pattern. The researchers attribute these attitudes
partly to a desperate attempt on the part of Black families,
especially middle class, to cast off the negative, matriarchal
image they have in soclety and appear as acceptable as white
families .

Hill, R. B. (1972). The_strengths of Black famjlies. New York:
Emerson Hall.

Refuting a popular belief in the matriarchal Black family,
Hill cites evidence that most Black families are egalitarian and
that the husband plays a central role in the family.

Scanzoni, J., & Szinovacz, M. (1980). Family decision-making: A

- b A e e e e e e e e s e O e e e o i o B e

This book discusses decision-making as a function of
sex-roles. The authors believe that disparities in education and
income between men and women continue to place the male higher in
the family power (decision-making) structure. However, according
to studies done, Black families tend to be more egalitarian than
wvhite ones.

Volfe, D., & Blood, R. O., Jr. (1960). Husbands end wives. New
York: The Free Press.
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E. Parent-Child Relltlonshlgs

Bartz, K. V., & Levine, E. §. Childrearing by Black
parentgs A description and Comparison to Anglo and Chicano
Parent$.*¥Journal of Marriage and the Family, 40. 709-720.

@«

Bartz and Levine assert that ethnie variations are more
significant than social class in explalning differences in
Parental attitudes ldrearing. Theijr study of
childreari showed that both mothers and

i The researchers say

an earljy
-making, and
onitoring obedience and

Greathouse, G., & Miller, V. G. (198]). The Black America. |[n

A. L. Clark (Ed.), Culture and child-rearing (pp. €8-95).
Philadelphia: F. A. Davis,

The chapter on Black Americans discusses family strengths as
well as child-rearing. The authors state that most Black fathers
Play an important roje in their children's Jjves but middle class
fathers interact maximally with theijr infants,

Lamb, M., Stevens, 3. H., & Matthews, M. (Eds.), (1978).
Mother.chij l1d, father-child relationshigg. “hshington, D.C.

T o . . e e o
0

National Associa ation of Young Children.,

Martin, E. P., & Martin, 3. M.. (1978, The Black extended
family. Chicago: University of Chicago Press.

In chapters five and seven, the Martins explore topics
concerning the roles of various family mermbers. They observe
that today's Black parents incorporate religious beliefs and
strict discipline jinto their child-rearing methods and alwavs
demand respect from their children.

Parron, D, L. (1977). Black parents' concept of parenthood: A
Study of role definition arenting style. (Doctoral
dissertation, Catholic University Department of Social Vork,
1977). Dissertation Abstracts International, 38, $717-A.




Peters, M. G. (1981). *"Making it" Black family style: Building
on the strengths of Black families. In N. Stinnett, 3,
DeFrain, K. King, P. Knaub & G. Rowe (Eds.), Family strengths
3: _Ropts of well-being (pp. 73-92). Lincoln, NE:
University ol Nebraska Press.

Peters discusses several characteristics of Black
parent-child relationships including the support of
individualistic pevsonalities and buffering of negative
media-projected stereotypes. Black parents, Peters says,
encourage a positive self-image in their chilidren.

Scanzoni, J. (1977). The Black family in modern society:
Patterns of stability and security. Chicago: University of

In chapter four Scanzoni discusses the identification of
Black children with their parents. He says that both boys and
girls identify more with their fathers than with their mothers.
As for education, Scanzoni believes that teachers, ministers, and

other adults play as great a role as parents in encouraging the
aspirations of Black adolescents.

Willie, Co V. (1981). A new look at Black_families (2nd ed.).

Bayside, New York: General-Hall.
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111. The Black Father: A Changing Role

Many ifthcn today are expanding their paternal role. While
continuing to provide food, clothing, and shelter for their
children, they are also taking on more expressive, nurturing
functions. This trend varjes directly with a father's
socioeconomic ciass. In the lower jincome bracket Black men are
mo*ing at a slower pace towards expressive fathering than their
middle class counterparts. However, compared to white fathers,
Black fathers in gll income groups are generally more nurturant.

Sociologists describe our era as one of paternal rediscovery.
Researchers now stress the importance of the father-infant bond
and the central role fathers play in a child's cognitive,
emotional, and social development. The need for paternal
training programs increases as our society slowly changes, since
today's fathers want to participate in child-rearing but have not
had the benefit of role models and informal, life-long parental
education that most mothers have .

Studies show that fathers can respond to and stinmulate
infants as competently as mothers can. This type of interaction
increases paternal attachment and cements the father-infant bond.
Research on the strongest Black families indicates that they
possess fathers who are instrumental, expressive and more like

friends to their children.




A. Instrumental and Expressive Functions

Backett, ¥, C. (1982). Mothers and fathers. New York: St.
Martin®s Press.

Backett presents three major areas of paternal involvement in

the family: administering domestic and familial matters,
determining acceptable behavior of children towards the mother,r
and directly relating with children. Backett also discusses the
socioeconomic class differences in the degree of father-child
involvement and dispels the sexist myth that mothers are
biologically better equipped for child-rearing

Cazenave, N. A. (1979). Middle-inceme Black fathers: An analysis
of the provider role. The Family Coordinator, 27, 383-393.

Honig, A. S., & Mayne, G. (1982). Black fathering in three
social class groups. Ethnic Groups, &, 229-238.

Honig and Mayne discuss their study of father-child
interaction among lower-lower, lower-upper, and middle class
Black families. They found, as they expected, that middle class
Black fathers respond more to their pre-schoocl children's
developmental needs than fathers in the two other groups.

The authors decided that of all the areas in which middle
class fathers scored higher, all but two were dependent on the
family's economic status. Honig and Mayne conclude that Black
fathers, like white, vary in their parenting abilities by
socioeconomic class, and they advise researchers to be careful in
attributing poor fathering to race when the fauit may lie in
education and economicCs.

Hill, R. (1972)., The strenpths of Black families. New York:
Enerson Halili.

Citing the flexibility of mother and father roles as a
stability factor in Black families, HilJ) explains that men with
working wives often take the role of "mother" or major caretaker.

Lamb, M. E. (1981). Fathers and child development: An
integrative overview. In M. E., Lamb (Ed.), The role_of_the

father in child development (2nd ed.), (pp. 1-61). New
York: Wiley.

Lamb describes the great potential for developing a firm
father-infant bond. He sees the infant's traditional attachment
to its mother, who was often the major caretaker, as rooted much
more in social learning than biological influence.
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Lamb, M. E., Frodi, A. M., Hwang, C. P., & Frodi, M. (1982).
Varying degrees of paternal involvement in infant care:
attitudipal and behavioral correlates. 3In M. E. Lamb (Ed.),

Nontraditjenal families: Parenting and child development
Pp- . Hillsdale, NJ: Lawrence Erlibaun,

Levant, R. F., & Doyle, G. F. (1983). An evaluation of a parent

education program for fathe-s of school-aged children.
Family Relations, 32, 29-37]

Parke, R. D. (1981). Fathers. Cambridge, MA: Harvard
University Press.

In chapter three Parke discusses the father-infant early
bonding process. He also talks about the differences in
mother-infant and father-infant play patterns. According to him,
fathers interact more with sons than with daughters and
participate in more tactile, less verba: play than mothers.

Parke, R. D., & Tinsley, B. R. (1980). The father's role in
infancy: Determinants of involvement in caregiving and
play. In M. E. Lamb (Ed.). The role of the father in_child
development (pp. 429-458).

Parke and Tinsley note that even fathers in traditional
families play a role in caregiving, although indirectly, through
their influence on the mother's caregiving. They encourage the
creation of cultural support systems for fathers.

Pasley, K., Ernst, J., & Gingles, J. (1981). The father-infant
program: A model of paternal education. In N. Stinnett, J.
DeFrain, K. King, P. Knaub, & G. Rowe (Eds.), Family
strengths_3: Roots of well-being (pp. 313-322). Lincoln, NE:

The authors describe the five phases of Washington State
University's Father-Infant Program: check-in, sharing time,
empathy training, songs and exercises and special topic
presentation. Preserting this as a model program for use around
the country, the authors stress that such a program can liberate
parents and enhance family relationships by substituting
"parenting” for the outmoded concept of "mothering".

Pickarts, E., & Fargo, J. (1971). Parent education: Toward
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personal competence. New York: Appleton-Century-Crofts.




Price-Bonham, S., & Skeen, P. (1979). A comparison of Black
fathers and white fathers with implications for parent
educqtion. Family Coordinator, 28 (1), 33-60.

o

A random survey of Black and white fathers revealed few
differences between the two except that Black fathers are more
expressive and less instrumental than white. However,
Price-Bonham and Skeen say Black boys could still benefit from
life-long parent education prograns, even informal ones sponsored
by, for example, churches. Price-Bonham and Skeen firmly believe
that pre-natal parent education is the best insurance against
poor fathering. They also recommend educating Black fathers on
their instrumental function in the familvy.

Scanzoni, J. H. (1977). The Black family in modern society:

Patterns of stability and security. Chicago: University of
Chicago Press.

Scanzoni discusses topics relevant to Black parents today,
such as the alienation of Black men from society’s opportunity
structure and the conditions leading to a8 child's strong
identification with the father,

Meinraub, M. (1978). Fatherhood: The myth of the second-class
parent. In J. H. Stevens, Jr., & M. Matthews (Eds.),
Mother-child, father-child relationships (pp. 109-34).

Washington, DC: National Association for the Education of
Young Children,

Willie, C. V. (1972). The family life of Black_people.
Columbus, OH: Charles E. Merrill.

VWillie presents demographic data on Blacks and discusses,
among other topics, how the low occupational prestige and income
of many Black fathers affect their children's desire to identiyy
with them.
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B. Influence on Children’s Cognitive, Emotional, and Social
Development

¢
Abelin, E. t. 1971). The role of the father in the separation-
individuatlIen process. In 3. B. McDevitt & C. F. Settlage

(Eds.), Se%aration-ingividugtionz_ In_honor of Margaret S.
Mahler (pp. 229-252). New York: International University.

Adams, P. L., Milner, J. R., & Schrepf, N. A. (1984). Fatherless
children. New York: John Viley.

In chapter five the authors examine research about the
effects of father-absence on scholastic achievement, particularly
that of Black children. They constantly emphasize that factors

related to father-absence, such as poverty, may account for the
low achievement.

Belsky, 3. (1980). A family analysis of parental influence on
infant exploratory competence. In F. A. Pederson (E¢.), The
father-infant relationshigi__Observatlgp_g_l_ studies_in_the
family setting (pp. 87-110). New York: Praeger.

Clarke-Stewart, K. A. (1980). The father's contribution to
children's cognitive and social development in early

childhood. 1In F. A. Pederson (Ed.), The father-infant
relationship: Observational _studies in the family setting
(pp. 111-146). New York: Praeger.

Goldberg, H. (1980). The nzw male. New York: William Morrow.

Green, M. (1976). Fathering. New York: McGraw-Hill.

Hof{man, M. L. (198]). The role of the father in moraj {
internalization. In M. E. Lamb (Ed.), The_role of the

father in child development (pp. 359-378). New York:
Viley.

Hoffman examines two decades of research on ethics,
children's moral reasoning, and parental pressure to succeed. He {
concludes, clearly disturbed by his findings, that fathers play
8 very minor role in the moral socialization of children and that
researchers must explore the reasons behind this sjtuation.

Katz, M. M., & Konner, M. 3J. (1980). The role of the father: An {
anthropological perspective. In M. E. Lamb (Ed.), The role

of the father in child development (pp. 155-18¢). New
York: Wiley.
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Lamb, M. Stevens, J. H., & Matthews, M. (Eds.). (1973),
Mother-child father-child relationships. Washington, DC:
Naﬂ&l&tl Association for the Education of Young Children,

Lewis, D. K. (1975). The Black family: socialization and
s$ex fOleS. gmm' zég 22!’237.

Lewis, M., Feiring, C., & Weinraub, M. (1981). The father as a
member of the child's social network. In M. E. Lamb (Ed.),

The authors reveal some interesting findings: Fathers may
exert an indirect influence beyond the dyadic interaction of
father and child; fathers can affect the quality as well as the
quantity of maternal interaction with the child; and working
fathers spend less time alone with their children and more in
groups of three people or even larger, a situation which clearly
diminishes the father's influence on his child.

Lynn, D. B. (1974). The father: His role in child development.
Monterey: Brooks/Cole.

McAdoo, J. L. (1979). Father-child interaction patterns and self
esteem in Black preschool children. Young Children, 34 (1),
06’530

McAdoo studied Black middle class father-child interaction
and discovered that although many fathers perceived themselves as
strict, they were actually warm, firm, and nonpunitive. Most of
the fathers in his sample offered much guidance and verbal
encouragement to their children, although they used more
nonverbal communication with daughters than with sons. Since all
of the preschool children in this sample had high self-esteem,
McAdoo ends the article suggesting that schools must increase

father invclvement so that the children's self-esteenm may remain
high.

Miller, D. R., & Swanson, G. E. (1981). Changes_in_society_and

P

child training in_the United States. New York: Wiley.

In chapter two the authors observe that middle class fathers
rely less than others on kinship ties. They list some typical
characteristics of young middle class children: rationality,
self-reliance and an active, manipulative attitude towards their
environment.

Parke, R. D., & Sawin, D. B. (1980). The family in early
infancy: Social interactional and attitudinal analyses. In
F. A. Pederson (Ed.), _The father-infant relationship:

Observational studies in the family setting (pp. 44-70).
New York: Praeger.
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Parke, R. D. (1981). Fathers. Cambridge, MA: Harvard
University Press.

In chapter four Parke discusses the socialization of
children. “He cites studies which show that father-infant
attachments -can be very close, depending upon the frequency of
paternal caretaking and intensity of play interactions. Parke
mentions that in families where both parents work the chiid
becomes accustomed to parental departures and therefore copes
better with strangers and strange situations.

Parke, R. D., & O'Leary, S. E. (1976). Family interaction in the
newborn period: Some findings, some observations and some
unresolved issues. In K. F. Riegel & J. Meacham (Eds.), The
developing individual in_a_changing world, 11: _Social_and

environmental issues -({pp. 653-63). The Hague: Mouton.

Pedersen, ¥. A., Rubenstein,, J., & Yarrow, L. (1979). 1Infant
development in father-absent families. Journal of Genetic

Radin, N. (1980). The role of the father in cognitive, academic
and in‘ellectual development. In M. E. Lamb (Ed.), Tiis_role
of the_ father in_child development (pp. 379-427). New York:
Viley.

Radin discusses the positive effect of a moderately close
fatnher-child relationship on the child's cognitive development.
She points out that both authoritariar cdetachment and intense
invoivement of the father can reduce & child's academic success.
Radin notes the need for longitudinal studies on the father's
role in the child's cognitive growth, es>2cially among minority
families.

Scarzoni, J. H. (1977). The Black family in_modern society:
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Patterns of stubility and security. Ch:cago: University of
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Scanzoni devotes chapter four to an explaration of children's
identification with their pa.ents. He adheres to the theory that
children identify with the parent who has greater functionality
in the family, which is often the father.

Schulz, D. A. (1972). The changing family: _Its function_and
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future. Englewood Cliffs, New York: Prentice Hall.

Schulz discusses the ways in which a father's occupation and
wealth affect the parental authority structure. He holds that
fathers legitimize their familial role by offering protection
from poverty and other external threats.




Sciara, F. J. (19735). Effects of father absence on the
educational achicvement of urban Black children. Child
Study Journal, 3, 435-51. =

Sciara foempared reading and arithmetic achievement test

results ol two groups of Black fourth graders-- one with fathers.

present in the home and the other with fathers absent. On both
tests the childen with fathers present scored consistently
higher. Sciars acknowledges that a lower income level in
father-absent families may account for this difference; however,
he points out, all of the children in the sample were from low
income city neighborhoods. He believes that father-presence
indicates more family cohesion, {family activities, and
adult-child verbal interaction, and it therefore leads to higher
educational achievement.
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IV. The Father-Son Relationship

Fathers® teday continue to Play an important part in the
personality development and sex-role socializatjon of their sons.
Adolescence Usually proves to be a difficult period for the
father-son relationship. Fathers and sons are, however, more
openly affectionate today than before, and the result js
emotional rewards for father and son. The following readings
explore the father-son relationship in detail, some stressing

chi ldhood and others adolescence.

Allen, W.R. (1981). Moms, dads, and boys: Race and sex
differences in the socializations of male children. Jn L.E.
Gary (Ed.), Elack men (pp. 99-114). Beverly Hills: Sage.

Biller, H. B., & Meredith, D. (1975). Father power. Garden
City, NJ: Anchor Books.

Chapter two contains a general discussion of fathering and a
section on why fathers like to have at Jeast one son,
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Conger, 3. 3. (1977). Adolescence and youth: Psycho
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Conger discusses major models for parent-chjld relationships,
one based on love-hostility and the oiher on autonomy-control.
He suggests seven familial structuves jn which parents
increasingly give the adolescent autenomy. The book aiso deals
with identity and sex-roles.,

Earl, L., & Lokmann, N. (1978). Absent fathers and Black male
children, Social Work, 23, 413-415,

Gold, M., & Douvan E. (1969). Adolescent development. Boston:
Allyn and Bacon.

Green, M. (1976). Fathering. New York: McGraw-Hill.

Green emphasizes the importance of good fathering in creating
a loving and upright son who js well-socialized into his
sex-role, In chapter four he discusses the correlation between
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delinquency and an unhappy or non-existent father-son
relationship.

Rapoport,élg. Rapoport, R. N., Strelitz, Z., & Kew, S. (1977),
Fathers, mothers_and_society: _Towards_new alliances. New

York: Basic Books.

In chapter seven the authors discuss the competitive nature
of the middie-aged father and adolescent son's relationship, in
areas such as sexua! prowess, physical strength, and financial
stability.

Reynolds, W. (1978). The American_father: _a_new approach_to

understanding himself, his woman, his child. New York:
Paddington Press. |

Rice, F. P. (1981). The adolescent: Development, relationships
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and culture (3rd ed.). Beoston: Allyn and Bacon.

The sections on fathei son relations focus on a middle-aged
fathar's crises. Rice suggests that watching a son grow more
virile and independent can shake a father's faith in his own
potency and authority, Jeading to father-son conflict. Listing
four parental disciplinary styles, Rice says the ideal role of
the father involves providing love and emotional support while
simultaneously letting the son grow independent.

Schneiders, A. (1965). Adolescents and the challenge of
maturity. Milwaukee, Wiz Bruce Publishing.

Yablonsky, L. (1982). Fathers and_sons. New York: Simon and
Schuster.

In chapter two Yablonsky discusses how the "macho" father,
one who has an exaggerated idea of masculinity, might
inadvertently turn his son towards homosexuality. He advises on
improving fathering style. Chapter three focuses on the
developmental ohases of father-son interaction. Yablonsky says
in infancy and childhood, ego-blending occurs during which the
father and son interact and grow very close. During adolescence,
he says, the boy struggles to separate and individuate from his
father while drawing closer to peers. Yablonsky also advises
fathers to moderately discipline their sons,
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V. The Father-Daughter Relationshlp

Researc%er“ fhave only recently begun to focus on the father's
role in his daughter's gex-role socialization and personality
development. According t° some studies done, the iather—daughter ,
relationship serves 85 a model for all her future relationships
with men. Other studies show ihat a moderately close
father-daughter relationship {s necessary for normal personality
development in girle: Howeverly studies also show that some
distance between 3 gather and daughter can actually enhance her
academic pertormance.

The following 1ist suggests articles and books pertaining to

the iather-daughter relationship.

Appletony . S. (198!) - Fathers and daughters: A father's

powerlul influence on_2 woman's life. Garden City,
Doubleday.

In chaptefr two on S&X, Appleton 8 psychiatrist, explains how
a tather-daughter relationship molds her sexuality and determines
her future relationships with men. He discusses *he inhibiting
effects on sexual maturation of iather-daughter relationships
that are abnorrnally close ©OF gistant.

piller, H. B. (1976). The father and gex-role development. In
M. E. Lamb (Ed.), The role of _the gather _in child de_y_gl_ggggnt
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(pp- 338-50). New York: wiley.

piller emphasizes the jmportance of adequate gathering in
enabling 8 girl t° form healthy love relationships with bovs in
her peer group- The father plays & more prominent role than the
mother in his daughter‘s sex-role socialization, especially by
encouragineg the girl to ermulate her mother, piller says: He
further asserts that fathers tend 19 suppor? expressive pehaviofr
in daughters put not in sons and generally diiterentiate morée

Hunt, J- G., & Hunt, L. L. (1977) . Race, daughters and
iather—loss: Does absence make the girl grov stronger?




Johnson, M. M. (1982). Fathers and "femininity” in daughters: A
review of research., Sociology and Social Research, 67, 1-17,

Labrecque, S. V. (1977). Child-rearing attitudes and observed
behaviats of Black fathers with kindergarten daughters,
(Doctoral dissertation, Florida State University, 1976).
Cissertation Abstracts Internatjonal, 37, &646-A. ‘

Parke, R. D. (1981). Fathers. Cambridge, MA: Harvard
University Press.

In chapter four, Parke considers the detrimental effects of
father absence on a girl's ability to relate to boys, often
leading to anxiety when around males. Parke states that paternal
warmth and nurturance increase the feminity of girls. He
suggestc some other factors which determine a girl's sex-role
- socialization: the fathers's participation in shared, typically
feminine activities and the father's approval of the mother as a
role model for their daughter.

Wakerman, E. (1984). Father loss: Daughters discuss_the man

that_pot_away. Garden City, NY: Doubleday.

Wakermzn discusses the father-daughter relationship in
chapter two. She talks about the importance of a father's
encouragement in raising a we l-socialized, feminine daughter.
Brie’ portraits of women who as girls lost their father through
divorce or death illustrate the emotional trauma these women
underwent. Many of these women, while growing up, masked the
pain and insecurity of father loss by overcompensating, becoming
aggressive, or putting on a front of great confidence, while in
reality they were anxious, afraid, and distrustful of boys and
men.




Vl. The Singie or Remarried Father

Today, ﬁ‘u'u:y fathers are gaining custody of their children,

Others have visiting rights. More fathers today believe :hat

they can nurture and raise their children as competently as a

mother. The readings listed below describe the needs, problems,

and strengths of this growing group of men.




A. Child Custody and Chlld Supper?

*

Ambrose,'!Pv, .o & Harper, J. (1983). Men beyond marriage,
Totowa, ;Dz Rowman and Allanheld. -

Bohannan, P. (i971). Divorce_and_after (2nd ed.). Garden City,h
NY: Anchor Books.

Cassetty, 3. (Ed.). (1983). The parental child-support

obligatjon: _Research, practice, and social policy.
Lexington, MA: Lexington Books.

This edited book covers child support policy and practice.
1t includes 2ll relevant topics such as the historical
perspective, sexual politics, child-support transfers, standards
for payments, post-divorce relationships, and the outlook for the
future.

Gersick, K. E. {i979). Fathers by choice: Divorced men who
receive custody of their children. In G. Levinger & O. C.
Moles (Eds.), Divorce and separation: _Context, causes, and
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Lamb, M. E., & Sagi, A. {Eds.) (1983), Fatherhood and family

policy. Hillsdale, NJ: Llawrence Er lbaum.

Roman, M., & Haddad, W. (1978). The disposable parent: The case

for _joint_custody. New York: Holt, Rinehart and Winston.

The authors make their case for joint custody of children in
an uvnusual way, introducing the topic with personal accounts of
their own "disposal" by the courts., Roman and Haddad protest the
traditional judicial bias favoring mothers in custody cases. The
two men discuss at length both divorce law and the impacyt of
divorce on famijy members and fathering.

Victor, T., & Winkler, %. A, (1977). Fathers_and_custody. New
York: Hawthorne,

Wishard, W. R., & Wishard, L. (1980). Men's rights: A handbook
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for the 80s. San Francisco: Cragmont.
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Chapter eight on being a part-time bachelor and part-time
father explores ways that the non-custodial father can anc should
maintain a8 steady relationship with his children. The Andersons
advise on meaningful and successful visitation, stressing that a
divorced, non-custodial father must continue to be a parent and
not become only a friend to his children. For example, the
Andersons say, visits should include ordinary activities such as
washing the car and riding bikes in addition to attending movies
and concer ;. Chapter nine focuses on ways to remain in contact
despite being a long-distance father.

Atkin, E., & Rubin, E. (1977). Part-time father: A guide for
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the divorced father. New York: The Vanguard Press.

Biller, H. Bb., & Meredith, D. L. (1974). Father power. New
York: David McKay.

Brazelton, T. B. (1974). Toddlers and _parents: A declaration of

Chapter four deals «ith single fathers and their concerns,
including allowing toddlers to develop their own strengths while
limiting their displays of negative behavior. Brazelton suggests
ways a single parent might handle the severe separation anxiety
that children who have undergone the trauma of divorce often
experience.

George, V., & Wilding, P. (1973). Motherless families. London:
Routledge and Kegan Paul.

Hetherington, E. M., Cox, M., & Cox, R. (1978). The aftermath of
divorce. In J. H. Stevens & M. Matthews (Eds.),
Mother-child, father-child relationships (pp. 149-176).

Washington, DC: National Associdtion for the Education of
Young Children,

Kompara, D. R, (1980). Difficulties in the socialization process

of stepparenting. Family Relations, 2% (1), 69-73.

Kompara examines literature on stepfamilies and discusses the
difficulties faced by stepparents and their stepchildren in
family role adjustment. She suggests that stepparents allow lots
of time for the re-socialization process.




Khleif, $. A. (1982). Divorced but not disastrous: How to
improve the ties between single-parent mothers, divorced

fathers, and the children. Englewood Cliffs, NJ:
Prentice-! 11.

Levine, J. A. (1976). Who will raise the children: New options
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for fathers_and mothers. New York: Lippincott.

Maddox, B. (1975). The half-parent: Living with other people’s
children. New York: M. Evans.
In chapter two Maddox explore. the rights and duties of
stepparents. She emphasizes that only natural parents possess
actual parental rights.

McFadden, M. (1974). Bachelor fatherhood: How to raise and

Nieto, D. S. (1982). Aiding the single father. Social Work, 27,
473-478.

Nieto discusses the results of his study of single fathers,
including their special needs and the distinction between those
who gained custody of their chiidren by choice and those who
received it by default. He notes that both groups of fathers
desperately desire supportive single parent groups and
educational programs on fathering.

Stafford, L. M. (1978). One man's family:
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his children. New York: Random House.
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Staples, R. (1981). The world of Black singles: Changing

patterns of male/female relations. Vestport, CT:
Greenwood Press.

U.S. Department of Health and Human Services. (1981).
parent families (DHHS Publicetion No. OHDS 79-3
Washington, DC: U.S. Government Printing Office.

Brunner /Mazel.

In chapter seven the Vishers discuss fathers and stepfathers.
The authors, a psychologist and psychiatrist, deal with many
women who seek help in solving the problems which accompany
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V1l. How to Father
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such areas as nurturance, correcting errors, skill training, and
transmitting values. The authors also mention the need for more
and better parental education programs, especially as the rate of
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In chapter eight Reynolds presents some practical awareness
concepts for fathers, such as the idea that no parent is a good
parent with all children. Reynold. also says that parents and
children spend too much time together boring either one or both.
He believes that parents are better off spending some leisure
time apart from their children and r emembering that leaving
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In chapter six Yablonsky discusses the problems and solutions
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pattern. Yablonsky points out that & father must make ‘a
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BLACK MEN IN THE LIVES OF BLACK CHILDREN

3 conference presented by

The Black Fathers‘ Symposium Committee
and sponsored by

The Institute for Urban Affairs and Research
Howard University
. and
The MAAT Institute for Human and Organfzational Enhancement

IN THE LIVES
F BLACK
CHILDREN

September 20, 1986
8:30 a.m. - 2:00 p.m.

at

The School of Social MWork
Howard University
601 Howard Place, N.W.
Washington, D.C. 20059
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8:30 a.m.
9:30 a.n.

BLACK MEN IN THE LIVES OF BLACK CHILDREN

CONFERENCE SCHEDULE
REGISTRATION & CONTINENTAL BREAKFAST

GENERAL SESSION
Location: Auditorium

OPENING REMARKS

Dr. Aminifu R. Harvey, Presider

Chief Executfve Officer

MAAT Institute for Human and
Organizational Enhancement, Inc.

Dr. Lawrence E, Gary
Professor, Howard University
The Moses Professor

School of Social Work

Hunter College, New York

KEYNOTE ADDRESS

Reverend Lewis M. Anthony

Director of the Congressional District
Office of the Honorable Walter E.
fauntroy

WORKSHOP INSTRUCTIONS
Dr. Harvey, Presider
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10:45 a.m.

WORKSHOP SESSIONS

Session I:
Location:

Presenter:

Facilitator:

Sessfon I1:

Location:

rresenters:

Facilitator:

The Law and Parenthood
Room 103

Mr. Pedro B. Brathwaite, LLB

Para Legal Specialist

Office of Paternity and
Child Support

Mr. Redmond Barnes
Family Services, Prince Georges
County

The Reconstituted Family:
Yours, Mine, and Ours

Room 107

Mr. Kweku Carr, M.S.W.

Social Worker

MAAT Institute for Human
and Organizational Enhancement,
Inc.

Abrafo Kofi A.N. Boakye

Akan Priest
Bosum Dzemawodz

Mr. Reginald N. Leonard
Marketing Specialist
Wall Street Journal
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" 12:00 noon
" 12:15 p.n.

H
1

1:30 p.m.

Session 11l:
Location:

Presenter:

Facilitator:

Session 1V:

Location:

Presenter:

Facilitator:

Teen Fathers as Parents

Room 111

Dr. Johnnie L. Fairfax

Special Assistant to Mayor
Marion Barry on Teenage
Pregnancy and Infant Mortality

Mr. Dexter Reed
Family Therapist
Progressive Life Center

Exploring Fatherhood: Understanding
the Development of Your Child

Room 116

Dr. William Byrd

Clinical Psychologist

Psychological and Educational
Associates

Mr. Ronnie Edwards

First Vice President

D.C. Federation of Civic
Associatfons

BREAK, EXAIBIT BROWSING & REFRESHMENTS
REPEAT OF WORKSHOP SESSIONS
LOSING REMARKS

Location: Auditorium

Dr. Harvey, Presider
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WORKSHOP SUNNMARIES
The Law and Parenthood

Recently there have been some major changes, albeit
controversial, §n the leg2l system concerning the rights
and responsibilities of fathers., This workshop will
examine $ssues pertaining to child custody, visitation
rights, chfld support obligations, and the legal
system's views of the father role and provide
fnformation on legal services avaflable to fathers.

The Reconstituted Family: Yours, Mine and Qurs

Tohere has been a rapid fincrease in the number of
reconstituted families (f.e., stepfamilies) in the
United Stutes. This family form can range from simple
relatfonships {one spouse with a child from a previous
marrfage, the other spouse with no children and no
previous marrifage) to complex relatfonships {both
spouses with children from previous marriages, and both
have custody). Panelists will share the stresses and
¢hallenges they have experfienced in rearing their
natural children and stepchildren, and maintaining
positive relationships with previous and current spouses
and in-laws.

Yeen Fathers as Parents

Recent research on teenage fathers reports that
they want to bte meaningfully {involved with their
children. However, factors “Such as little or no
finances, unfinished schooling, 2nd limited parenting
skills often contribute to teenage fathers'
noninvolverent in thefr children's lives. This workshop
will address issues relating to child support on various
levels (financial, emotional, and soctal), support to
the teen mothers, and the promotion of effective
parenting ski11s. The presenter will also provide
information on available programs servicing teenage
fathers.

Exploring Fatherhood: Understanding the Developament
of Your Child

The workshop presenter will discuss the physical,
socfal, emotfonal and cognitive development of children.
Particular attention will be focused on how the father
can effectively promote the healthy growth and
development of their children, regardless of the child's
age and gender. Finally, the presenter will discuss the
benefits of father involvement to the child, the father
and the famfly.

163




APPENDIX F

HOME-BASED CURRICULUM
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Stimulation Curriculum for the Home-Based Unit
of the Parent-Child Center

by

Adele B. McQueen, Ph.D.
Associate Professor
School of Human Ecology
Department of Human Development
Howard Univer- ity
Washington, DC 20059




Note:

The following is an introduction to the home-based
curriculum. Te obtain a copy of the curriculum,

please write to the Institute for Urban Affairs and
Research, 2800 Van Ness Street, N.W., Washington, D.C.,
20008. Or, you may contact Ms. Lula Beatty or Ms. Gayle
Weaver at (202) 686-6770.
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Science Curriculum for Children fr.m Birth
to Three Years of Age

Introductioy

Today's baby fs the “can do" baby. Forty years ago Spock
told parents that babies were just bundles of organs and nerves
during their first month -- that they didn't know that they or
their caretakers were persons. Spock believed that babies
experienced physical sensations in their early months, ignorant of
the boundaries between themselves and those who cared for them.
In the past ten years the "can't do™ babies that Spock described
have been eclipsed by "“can do" babies - babies so attuned and
responsive to their environment thet, even in the uterus, they are
reacting to voices, to 1ight and, perhaps, to their mother's moods
(Susan Wuinn, 1982.). These "can-do" babies are born learning and
are eager to continue learning.

It is critically important that we, parents and teachers,
welcome these ™can-do" babies with a "can-do" environment. (A
“can-do" environment is an active enviornment.) The active
environment promotes learning in the following four areas:

1. It provides adequate physical stimulation.

2. It teaches the necessary basic rules of language.

3. It provides plenty of Sensory stimulation.

4. It helps the child develop a positive self-imace.

This early learning enables children to perform competently in all
sftuations as they grow older. It especially helps in future
school performance. Early learning is best achieved through play

activities.
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Since babies sleep a great deal during the first few months
of 11fe opportunfities for teaching through play may not occur
often at convenient times. This should not pose a problem,
however, because only short periods of time are needed. In fact,
brief sessfons are preferable. For babies aged 0-3 wonths, plan .
for short working periods of 5-10 minutes duration several times 2
day. Make use of bath and meal times. As the child grows older,
parents should plan structured lessons lasting from fifteen
minutes to one half-hour and later one hour lessons. Activities
may be initiated {in the crib or play pen. Select the same place
in the house and the same time of day for teaching the chiid,
Maintain a rigid schkedule because young children are rigid in
their behavior as a defense againi:t a world that is full of
surprises. A rigid schedule lets them know what is going to
cppen next.

Parents are the children's first and best teachers, formally
and informally. This does not mean the mother alone. Both
parents, father and mother, are capable of teaching their young

children. Contrary to some popular sterotypes, fathers are good

teachers too. The wise father, like the wise mother, spends some

time playing with and teaching his children every day. This

curriculum is written with the father in mind as well as the

mother. Some of the suggested activities may appeal more to
fathers than to mothers and vice versa. A1l activities, however,
will give the child rich experiences. The term "he™ has been used

to reduce awkwardness in phrasing. It refers to both Sexes.
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Guidelines for Teaching the Child

Study your baby and choose activities that fit hig age,
abtlity, and interest.

Take time to teach the child through play. Talk to
him and stimulate him with toys, books, and other

activities.

Keep the play lessons and toys for the structured

program in a separste place in the house.

Have a cheerful, optimistic, and friendly attitude toward

the child while you are teaching.

Be sure you and the child are comfortable and well

rested.

Choose one place and time of day for the lesson or

activity and vuse the same time and place everyday.

Do not let the.child control the activity. Teach

according to your lesson plan.
Be kind, but firm. Keep cool.

If the child wants to play with another toy instead
of the on2 needed for your lesson, insist on his
using the toy planned. Promise to 1ft him use

his choice after you finish. Be sure to keep your

promise.

If the child becomes angry and refuses to cooperate,

put everything away and try &gain later or the next day.
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1. To reason.

2 To undersiand the world around them.

PP ¢ T w0 W,

¢
3. To understand people and things.
4. To gnderstand their bodies and feelings, and how to care
| for themselves.
o!
‘ i 5. To use language and other forss of communication.
6. To make choices and decisions, and grow independently.
° 7. To do what is right according to values of the local,
national and gobal community.
°:
;
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i
}
|
|
®
|
L ]
F
|
k
o i
170




IN THE KNOW... IN THE KNOW...IN THE KNOW.

IN THE KNCW...IN THE KNOW...

A NGXSLETTER FOR PAREITS OF ECIC #1
- OCTCRER, 1985

-b €ar pdr(’;/s,
Weltome +H £.C.2C.»/

Z am /oo/(,éf Brwar! 7> & V7/
Suceessful far wH your? he 7
ﬂefﬂ Are « ONember oF c’/!!r/"n7
d(/#vodl ties érd & de,nls . She /0/4,;11—
| Lor au 7€ 9ocw. //e’l_s <
- Yfa,J all ﬂ&-/z(,'c’.r n oaur Ch s
e . .' Cubb e 0/74/ %e O rés /Oa.r/e o
or ‘ﬂt’ entrisee door ¥ e
C’/Ad{,% c/.i %f’-f 6'-[ d// Lfé’m.f//?/ (a’c’//s .

® f alse wa/\:# -/v //zm,é al/
6{ Yo u 74:’ Arzn;/,‘:vj par CLI/Ch bt er
7Lu ;cﬁ4d/?£m4)a//7 at B3¢ A and

o /Dic/c«mif e tp at Loo pm.
I[ Qe /u,/( e fxl.s/um.s .00’
Conecerns 7‘/14;/ ne &d my .\;/,a.,a,/
® (L?Lf.';rn‘.on leese Feel free - S?‘d/
l‘n ‘fiL oFHtice o0¢ Cuall me on 773-4i05.
J)ﬂlertﬂj
o /’/‘00’/‘ﬂi‘ﬂé’
Conls Murreclar

171

ILE

i} Preschool and Daycare Division
of the United Planning Organization




THEREE MEN WHO CARE

Meet three sgpecial men The i
. Yy differ in a number
;nla:ze .:t“ :geéh education, marital status, childhood eipegfie:gz'
irth, and even the way they view life. They do share:

however, one strong, common b
and they spend thei;: days progggé i:l.iey care abcut young childien

MEET KARL ALLEN

Xarl Allen is a teacher's aide at ECDC#l. He works with the
four-year olds.

Mr. Allen finds teaching young children rewarding. BHe likes
seeing the children master new skills’ moreover, he feels that he
has learned patience from having to deal with the children.

Mr. Allen believes that bringing a male point of view to the
children will help make them more well-rounded. Too many fathers
don't take the time to listen to and talk with their children
according to Mr. 2llen. In his view men need to changee their
attitudes towards familier and children and fry to be less selfish
when it comes to their children. “Father can't always be about
me® is the way he puts it.

From his experiences, Mr. Allen believes that children need
God and values in their lives. They alszo greatly need parents
who spend time with them, who will talk to them, and who 2re
consistent in their discipline. If parents will not provide the
right example and the right answers, "children will find wrong

TEN

answers elsewhere."” 1
Mr. Allen is a native Washingtonian.

(Please also read the article written by Mr. Alles in this
Jewsletter.)




MEET LEWIS PRICE

Lewis Price is 75 years young and a foster grandfather at
ECDC $#1. Foster grandparents are older citizens who give their
time, attention, and understanding to others who can benefit from
them. After retiring from construction work, Mr. Lewis began
doing volunteer work with deaf and mute children and adults to
keep active. He has been a volunteer at the center for nearly
four years.

Mr. Price faithfully comes to the center because *don't you
know 1'@ be half-crazy 4f I didn't see these children?® The
children give Mr. Lewis an outlet to be useful in the most
important Jjob in the world, loving and guiding children at the
age when they most need it. The children, in turn, receive
positive time and attention from a man only because he values the
children and the potential he sees within each child.

Mr. Price is an energetic, spirited man with strong opinions
and a ready supply of homespun sayings for every occasion. He is
a firm believer in teaching children the right way to behave. He
is greatly disturbed when he sees some boys and girls fighting,
cursing, spitting and acting out in other ways. BHis advice to
parents is to spend more time with their children- *Raised at
home, spread abroad® is one of his sayings that best expresses
his view of the extreme importance of early home training in the
child's life.

As a young man in Memphis, Tennessee, Mr. Price had a
active, fun-filled life with his family and friends. His father
was a gifted piano player who played with Fats waller and Mr.

Price himself was a prizewinning dancer who once shared the stage
with B.B. King.

Married at 21, he was widowed when his two children were
gtill young. He understands the hardships of being a single
parent. His children and one grandchild live in the area. Be
believes he "did something great® when he cared for his children
- and for yours.
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MEET DENIS ARTOINE

Denis Antoine is the educational coordinator at Catholic
Charities Day Care Center. He has worked in day care for 10
years. Before steciding on a career in early childhood education,
Mr. Antoine worked £n the health care field as a malaria evaluator
in his home country of Granada and as a LPN and psychiatric care
aide in Washington. Ee has a B.A. degree in special education and
psychology and a M.A. degree in early childhood and elementary
education.

Mr. Antoine believes that more men are needed in the child
care field. Children, especially Black children, often do not
receive consistent interactions with positive male models. Early
childhood programs are a place where this could be changed.
Unfortunately, many men are often not attiacted to early childhood
education because society views the field as one for women. Those
men who do enter the field, according to Mr. Antoine, have to
contend with people who think they are “"sissy" or are generally
suspicious of their motives. It takes a strong and dedicated ran
to overcome these prejudices.

There is another equally important reason, however, that men
often will not choose day care as a profession. There's no money
in it. Virtually all day care workers are underpaid. For that
reason, people use day care as a place to get experience, as a
stepping stone to more lucrative positions.

Mr. Antoine advises parents to remember that every child with
a problem has a family with a problem. In short, child problems
ultimately begin and end with home. BEe also advises parents not
to have blind trust in any caregiver. Ask questions. Find out
about the center's (or school's) policies, procedures and program.
According to Mr. Antoine, some parents spend more time picking out
a sofa or piece of furniture, than they do in selecting a Gay care
center.

Mr. Antoine offers some words of advice to all adults who
comz into contact with children: Remember that ycu are always on
stage. Perform in surh a way that you would not be embarrassed if
a child imitates You.
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. # PARENT
ALERT!

Yeacher of Young Children

It’s not easy being a male 1n Day Care. Most people think men are good :
for night care and or weekends.

®You know, you just wait until your father gets home.® ®Go help your
dad cut down the forest.®

We are taught as men to be disciplinarfans.
To teach the thrill of e .hunt.
To protect your space.
To be strong, never falling.
To over look the passive moment in ¥i7e.
But I feel there §s a strongness §n the passive moment.

To be able to tell your child I can't cut down all the trees in the
forest.

To be able to Taugh when one falls one way, to be able to try when f{t
falls the other way.

To play with the trees, touch the trees and share the irees with your
child (be 1t male/female you have to be strong §n sensitivity).

To me, not to be able §s a weakness fn your maleness.
éut I nust say, It's bard because most people think I am there to take
out the trash or move & large iable and not assist the child Develop-
sentally.
Then you have your co-workers.
What do I as a male in Day Care talk to them about?

Q) This years hem 1ine?

B) The latest center/office developments?

C) What we had for Tunch in °82°?

I think not.
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| ALERT!

I think mtﬂ-; surt'thinking of men and wowen §

Care, it will
remain harder than it should be n Day Care,
than a slapping hand. or need to because men can give more

Kar! Allen,

Teacher of Young Children
ECDC #1

Hello Parents:

1 would like ‘to take this woment to thank Mrs. Gladys
Yuarrelles, our dynamic Parent Involvement Coordinator, along with
supporting staff, for planning, organizing, and hosting an enjoyable
Parent Orientation Breakfast Meeting. The parents who participated
are also comended for shiaring their porning with us, their child,
and other staff members. This type of participation, sharing,
and cooperation is what ft will take throughout the school year.
¥e are off to a great start! Please continue!!

On October 22, 1986 the “Everyday Theatre® will present a
drama performance at the Center. The cast are a group of ..ildren
in foster homes that creatively portray real life situations that
are encountered by families in day-to-day living. It is a treat
tiat you surely don't went to miss. Watch the parent board at
the center for a veminder and the specific time.

Also if you have any friends or know of other families that
need child care services please contact them or provide us with
fnformation so we may follow-up. Everyone is working towards a
productive school year, $0 make sure YOU contribute and volunteer
to support your child, family and most of all; yourself.

James A. Scott, Jr.
Education Coordinator
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